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Introduction  ________________________________________________________________________ 

The History and Social Science Standards of Learning Enhanced Scope and Sequence is intended to help teachers 

align their classroom instruction with the History and Social Science Standards of Learning that were adopted by 

the Board of Education in January 2008. The Enhanced Scope and Sequence is organized by topics from the 

original History and Social Science Standards of Learning Scope and Sequence document and includes the 

content of the Standards of Learning and the essential knowledge and skills found in the History and Social 

Science Standards of Learning Curriculum Framework 2008. In addition, the Enhanced Scope and Sequence 

provides teachers with sample lesson plans aligned with the essential knowledge and skills in the Curriculum 

Framework. 

 

School divisions and teachers may use the Enhanced Scope and Sequence as a resource for developing sound 

curricular and instructional programs. These materials are intended as examples of how the knowledge and skills 

might be presented to students in a sequence of lessons that have been aligned with the Standards of Learning. 

Teachers who use the Enhanced Scope and Sequence should correlate the essential knowledge and skills with 

available instructional resources as noted in the materials and determine the pacing of instruction as appropriate. 

This resource is not a complete curriculum and is neither required nor prescriptive, but it can be a useful 

instructional tool. 

 

As stated above, the Enhanced Scope and Sequence is organized into units by topics found in the original History 

and Social Science Standards of Learning Scope and Sequence document. Each organizing topic contains the 

following: 

Å A related History and Social Science Standard(s) of Learning 

Å The essential understandings, knowledge, and skills that define the designated Standard(s) of Learning, as 

presented in the History and Social Science Standards of Learning Curriculum Framework 2008 

Å Related sample Internet resources 

Å Lesson sessions containing various instructional activities and a list of required materials 

Å Handouts to accompany some of the instructional activities 

Å Sample assessment items covering the entire organizing topic 
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ORGANIZING TOPIC 

Foundations of American Government  

Standard(s) of Learning  _____________________________________________________________ 

CE.2 The student will demonstrate knowledge of the foundations of American constitutional government by 

a) explaining the fundamental principles of consent of the governed, limited government, rule of law, 

democracy, and representative government; 

b) explaining the significance of the charters of the Virginia Company of London, the Virginia 

Declaration of Rights, the Declaration of Independence, the Articles of Confederation, the Virginia 

Statute for Religious Freedom, and the Constitution of the United States, including the Bill of 

Rights; 

c) identifying the purposes for the Constitution of the United States as they are stated in its Preamble; 

d) identifying the procedures for amending the Constitution of Virginia and the Constitution of the 

United States. 

 

CE.6 The student will demonstrate knowledge of the American constitutional government at the national 

level by 

b) explaining the principle of separation of powers and the operation of checks and balances. 

Essential Understandings, Knowledge, and Skills  ______________________________________ 
Correlation to  

Instructional Materials  

Skills (to be incorporated into instruction throughout the academic year)  

Examine and interpret primary and secondary source documents.  _________________  

Create and explain maps, diagrams, tables, charts, graphs, and spreadsheets.  _________________  

Analyze political cartoons, political advertisements, pictures, and other graphic media.  _________________  

Distinguish between relevant and irrelevant information.  _________________  

Review information for accuracy, separating fact from opinion.  _________________  

Identify a problem, weigh the expected costs and benefits and possible consequences of 

proposed solutions, and recommend solutions, using a decision-making model.  _________________  

Select and defend positions in writing, discussion, and debate.  _________________  

Content  

Explain that fundamental political principles define and shape American constitutional 

government. Include an analysis of the following fundamental political principles: 

Å Consent of the governed: The people are the source of any and all governmental 

power.  _________________  

Å Limited government: Government is not all-powerful and may do only those things 

the people have given it the power to do.  _________________  

Å Rule of law: The government and those who govern are bound by the law, as are 

those who are governed.  _________________  

Å Democracy: In a democratic system of government, the people rule.  _________________  

Å Representative government: In a representative system of government, the people 

elect public officeholders to make laws and conduct government on the peopleôs 

behalf.  _________________  
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Explain that American constitutional government is founded on concepts articulated in 

earlier documents, including the charters of the Virginia Company of London, the 

Virginia Declaration of Rights, the Declaration of Independence, the Articles of 

Confederation, and the Virginia Statute for Religious Freedom. Analyze the influence of 

earlier documents on the Constitution of the United States of America, using the 

following information as a guide: 

Å The charters of the Virginia Company of London guaranteed the rights of 

Englishmen to the colonists.  _________________  

Å The Virginia Declaration of Rights served as a model for the Bill of Rights of the 

Constitution of the United States of America.  _________________  

Å The Declaration of Independence 

Ǔ stated grievances against the king of Great Britain  _________________  

Ǔ declared the coloniesô independence from Great Britain  _________________  

Ǔ affirmed ñcertain unalienable rightsò (life, liberty, and the pursuit of happiness)  _________________  

Ǔ established the idea that all people are equal under the law.  _________________  

Å The Articles of Confederation 

Ǔ established the first form of national government for the independent states  _________________  

Ǔ maintained that major powers resided with individual states 

Ǔ created a weak central government (e.g., no power to tax or enforce laws), which 

led to the writing of the Constitution of the United States of America.  _________________  

Å The Virginia Statute for Religious Freedom stated freedom of religious beliefs and 

opinions.  _________________  

Explain that the Constitution of the United States of America, including the Bill of 

Rights, 

Å established the structure of the United States government  _________________  

Å guaranteed equality under the law with majority rule and the rights of the minority 

protected  _________________  

Å affirmed individual worth and dignity of all people  _________________  

Å protected the fundamental freedoms of religion, speech, press, assembly, and petition.  _________________  

Describe how the Preamble of a constitution sets forth the goals and purposes to be 

served by the government. Include an analysis of the following purposes of United States 

government: 

Å To form a more perfect union  _________________  

Å To establish justice  _________________  

Å To ensure domestic tranquility  _________________  

Å To provide for the common defense  _________________  

Å To promote the general welfare  _________________  

Å To preserve the blessings of liberty  _________________  

Explain that the Preamble to the Constitution of the United States of America, begins, 

ñWe the people,ò thereby establishing that the power of government comes from the 

people.  _________________  

Explain that the Constitution of the United States of America can be amended through 

processes outlined in the constitution.  _________________  

Explain the amendment process for the Constitution of the United States of America: 

Å Proposal: action by Congress or convention  _________________  

Å Ratification: by the states  _________________  

Explain that the amendment process is complex and that to date, only 27 amendments 

have been added to the Constitution of the United States.  _________________  

Explain that the powers of the national government are separated among three branches 

of the government in ways that limit any one branch from abusing its power.  _________________  
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Explain the principle of separation of powers: The Constitution of the United States in 

Articles I, II, and III defines the powers of the legislative, executive, and judicial 

branches of the national government.  _________________  

Explain the operation of checks and balances: Each of the three branches of the national 

government limits the exercise of power by the other two branches.  _________________  

Explain the following checks exercised by the legislative branch: 

Å The Congress checks the president when legislators 

Ǔ override presidential vetoes  _________________  

Ǔ impeach and convict a president.  _________________  

Å The Congress checks the courts when legislators 

Ǔ confirm or refuse to confirm judges/justices  _________________  

Ǔ impeach and convict judges/justices.  _________________  

Explain the following checks exercised by the executive branch: 

Å The president checks Congress when the president 

Ǔ proposes legislation  _________________  

Ǔ prepares an annual budget for Congress to approve  _________________  

Ǔ calls special sessions of Congress  _________________  

Ǔ vetoes legislation Congress has passed.  _________________  

Å The president checks the courts when the president 

Ǔ nominates judges/justices.  _________________  

Explain the following checks exercised by the judicial branch: 

Å The courts check Congress when judges/justices 

Ǔ declare acts of Congress to be unconstitutional.  _________________  

Å The courts check the president when judges/justices 

Ǔ declare executive actions to be unconstitutional.  _________________  
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Sample Resources  __________________________________________________________________ 

Below is an annotated list of Internet resources for this organizing topic. Copyright restrictions may exist for the 

material on some Web sites. Please note and abide by any such restrictions. 

 

Americaôs Historical Documents. The National Archives. http://www.archives.gov/historical-docs/. This site 

offers the Declaration of Independence, The Constitution of the United States, and the Bill of Rights and 

resources. 

Document Analysis Worksheets. National Archives and Records Administration. 

http://www.archives.gov/education/lessons/worksheets/. This site supplies worksheets for analyzing every 

type of primary source document; including written documents, pictures, political cartoons, and sound 

recordings. 

Documents of American History. Virginia Department of Education. 

http://www.doe.virginia.gov/testing/sol/standards_docs/history_socialscience/resources/documents_america

n_history.pdf. This publication includes the text of important historical documents in PDF form. 

ñHistorical Documents.ò Benôs Guide to the U.S. Government for Kids. http://bensguide.gpo.gov/6-

8/documents/index.html. This site contains the texts of the Declaration of Independence, Articles of 

Confederation, Constitution of the United States, and the Bill of Rights. 

The Peopleôs Vote. 100 Documents That Shaped America. The National Archives. 

http://www.ourdocuments.gov/content.php?page=vote. This site provides text versions of documents and 

resources. 

ñPreamble Scramble.ò Benôs Guide to Government for Kids. http://bensguide.gpo.gov/9-

12/games/preamble_scramble.html. Students can unscramble the words to the Preamble to the U.S. 

Constitution. 

ñTeaching with Documents: Images of the American Revolution.ò The National Archives. 

http://www.archives.gov/education/lessons/revolution-images/. This site offers a lesson for the period 1754 

to the 1820s, various analysis worksheets, and a selection of correlated original documents for teachers to 

use in the classroom. 

ñTop Treasuresò American Treasures of the Library of Congress. http://www.loc.gov/exhibits/treasures/tr00.html 

This site presents digital photos of the original handwritten draft of the Declaration of Independence and the 

Virginia Declaration of Rights. 

ñ The Virginia Act for Establishing Religious Freedom: Thomas Jefferson, 1786.ò Library of Virginia. 

http://religiousfreedom.lib.virginia.edu/sacred/vaact.html. This site offers the text of the Virginia Statute for 

Religious Freedom by Thomas Jefferson. 

ñVirginia Declaration of Rights.ò The Avalon Project: Documents in Law, History and Diplomacy. Yale 

University. http://avalon.law.yale.edu/18th_century/virginia.asp. This site contains the text of the Virginia 

Declaration of Rights. 

ñVirginia Declaration of Rights, June 12, 1776.ò Virginia Memory. Library of Virginia. 

http://www.virginiamemory.com/online_classroom/shaping_the_constitution/doc/declaration_rights. This 

site contains the text of the Virginia Declaration of Rights. 

ñA Voice of Dissent: George Mason.ò http://www.virginiadeclarationofrights.com/. This site, written by students, 

is devoted to The Virginia Declaration of Rights. 

ñWhat Is Meant by Returning to Fundamental Principles?ò We the People: The Citizen and the Constitution. 

Center for Civic Education. http://civiced.org/index.php?page=wtp_hs40_sb. This site presents a ñWe the 

Peopleò lesson on the fundamental principles of our governmental system. 

http://www.archives.gov/historical-docs/
http://www.archives.gov/education/lessons/worksheets/
http://www.doe.virginia.gov/testing/sol/standards_docs/history_socialscience/resources/documents_american_history.pdf
http://www.doe.virginia.gov/testing/sol/standards_docs/history_socialscience/resources/documents_american_history.pdf
http://bensguide.gpo.gov/6-8/documents/index.html
http://bensguide.gpo.gov/6-8/documents/index.html
http://www.ourdocuments.gov/content.php?page=vote
http://bensguide.gpo.gov/9-12/games/preamble_scramble.html
http://bensguide.gpo.gov/9-12/games/preamble_scramble.html
http://www.archives.gov/education/lessons/revolution-images/
http://www.loc.gov/exhibits/treasures/tr00.html
http://religiousfreedom.lib.virginia.edu/sacred/vaact.html
http://avalon.law.yale.edu/18th_century/virginia.asp
http://www.virginiamemory.com/online_classroom/shaping_the_constitution/doc/declaration_rights
http://www.virginiadeclarationofrights.com/
http://civiced.org/index.php?page=wtp_hs40_sb
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Session 1: Introduction  ______________________________________________________________ 

Materials  

Å Textbook or other instructional resources 

Å Attachment A: Pretest 

Å Attachment B: Foundations of Government Graphic Organizer 

Å Student spiral notebooks 

Instructional Activities  

1. Distribute copies of Attachment A, and instruct students to answer the questions based on their background 

knowledge. Remind them to mark their answers in the Before column. 

2. Go over the results of the pretest to see whether most students agree. Ask them to keep their handout so that 

they can answer the questions again by filling in the After  column at the conclusion of the unit. 

3. Display or distribute Attachment B, which presents an overview of the unit in the form of a graphic organizer. 

Briefly discuss the relationship of the principles and the documents listed on the organizer. 

4. Have students create a personal dictionary for course-related terms in a spiral notebook, using one or two 

pages for each letter of the alphabet. As the course progresses, have them add important and/or unfamiliar 

terms and definitions for quick reference. 

5. Assign students to read in the textbook or another instructional resource the section on the fundamental 

principles of government 
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Session 2: Fundamental Principles  ___________________________________________________ 

Materials  

Å Textbook or other instructional resources 

Å Daily newspapers 

Å Internet access 

Instructional Activities  

1. Discuss the meaning of each of the listed fundamental principles. (NOTE: You may wish to visit the 

following Web site for lesson ideas on the fundamental principles of government: ñWhat Is Meant by 

Returning to Fundamental Principles?ò http://civiced.org/index.php?page=wtp_hs40_sb.) 

2. Have students select one of the fundamental principles of government and explain how Americaôs system of 

government would be different if that principle were not included. 

3. Divide students into small groups. Give each group several newspapers, and ask them to find an article that 

shows a practical application of each principle discussed in activity step 1. Have the groups make oral or 

written presentations of their articles, including an explanation of how the article demonstrates a fundamental 

principle of American government. 

4. Review fundamental principles by creating and using flash cards with the principle of government written on 

one side and the name of the document in which it is described written on the back. 

5. Have students write one sentence using at least three fundamental principles in such a way that it shows their 

meaning. Also, direct them to read in the textbook or another instructional resource the section on the Virginia 

historical documents. 

http://civiced.org/index.php?page=wtp_hs40_sb
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Session 3: Virginia Documents  _______________________________________________________ 

Materials  

Å Textbook or other instructional resources 

Å Attachment C: Excerpts from the Virginia Declaration of Rights 

Å Internet access 

Instructional Activities  

1. Explain the importance of the Charters of the Virginia Company of London. Include an explanation of the 

Virginia Declaration of Rights. 

2. Distribute copies of Attachment C, and direct students to compare these passages with the Bill of Rights of 

the Constitution of the United States (found in the textbook or other instructional resources). Have students 

write the number of the constitutional amendment beside the corresponding passage from the Virginia 

Declaration of Rights. 

3. Discuss the importance of the Virginia Statute for Religious Freedom as a foundation for the Bill of Rights. 

4. Have students research Virginia documents that influenced the formation of the American government, using 

the following Web sites: 

Å ñVirginia Declaration of Rights.ò The Avalon Project: Documents in Law, History and Diplomacy. Yale 

University. http://avalon.law.yale.edu/18th_century/virginia.asp. 

Å ñThe Virginia Declaration of Rights, June 12, 1776.ò Virginia Memory. Library of Virginia. 

http://www.virginiamemory.com/online_classroom/shaping_the_constitution/doc/declaration_rights. 

Å ñThe Charters of Freedom óA New World Is at Handôò The National Archives Experience. 

http://www.archives.gov/exhibits/charters/charters.html. 

Å ñThe Virginia Act for Establishing Religious Freedom.ò Library of Virginia. 

http://religiousfreedom.lib.virginia.edu/sacred/vaact.html. 

Å ñA Voice of Dissent: George Mason.ò http://www.virginiadeclarationofrights.com/. 

5. Have students use the ñDocument Analysis Worksheetsò from the National Archives and Records 

Administration Web site http://www.archives.gov/education/lessons/worksheets/ to examine and analyze the 

Virginia documents. 

6. Assign students to read in the textbook or another instructional resource the section on the Declaration of 

Independence. 

http://avalon.law.yale.edu/18th_century/virginia.asp
http://www.virginiamemory.com/online_classroom/shaping_the_constitution/doc/declaration_rights
http://www.archives.gov/exhibits/charters/charters.html
http://religiousfreedom.lib.virginia.edu/sacred/vaact.html
http://www.virginiadeclarationofrights.com/
http://www.archives.gov/education/lessons/worksheets/
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Session 4: Declaration of Independence  _____________________________________________ 

Materials  

Å Textbook or other instructional resources 

Å Attachment D: First Paragraph from the Virginia Declaration of Rights 

Å Internet access 

Instructional Activities  

1. Distribute copies of Attachment D, and instruct students to use it and the textbook or other instructional 

resources to identify and underline words or phrases from the first paragraph of the Virginia Declaration of 

Rights that are also contained in the Declaration of Independence. When students are finished, review the 

common words or phrases and their meanings with the class. 

2. Discuss the authors of the Declaration of Independence and the Virginia Declaration of Rights. Explain that 

both men were influenced by the ideas of the Enlightenment. (NOTE: While students do not need to know 

details about the Enlightenment and its influence, an overview will help them understand why ideas and 

phrases were popular and can be found in many documents of the period.) 

3. Help students review the important elements of the Declaration of Independence. For example, have them 

underline six grievances the colonists had against the king, and direct them to circle the statement that 

actually declares independence from Great Britain. 

4. Have students pretend to be Thomas Jefferson and write a persuasive paragraph urging their fellow delegates 

to sign the Declaration of Independence. 

5. Assign students to read in the textbook or another instructional resource the section on the Articles of 

Confederation. 
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Session 5: Articles of Confederation  __________________________________________________ 

Materials  

Å Attachment E: Distribution of Power in a Confederation 

Instructional Activities  

1. Display the visual on Attachment E. Explain that in a confederate form of government, the state governments 

give the national government only the powers to handle matters the states cannot manage individually, such 

as writing treaties. 

2. Discuss why the colonists would select this type of government after the Revolutionary War. 

3. Display the two-column chart shown below, and have students reproduce it as a full page in their notebook. 

The Articles of Confederation, July 12, 1776 

Accomplishments Weaknesses 

  

 

4. Direct students to complete the two-column chart notes. These notes will be used for a writing assignment in 

Session 9. 
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Session 6: Preamble  ________________________________________________________________ 

Materials  

Å Textbook or other instructional resources 

Å Triple-spaced copies of the Preamble to the Constitution of the United States 

Å Internet access (optional) 

Instructional Activities  

1. Begin the class with a choral reading of the Preamble. Explain that it is one of the most widely recognized 

portions of any of the historical documents and has great importance. Discuss the purposes of the Constitution 

of the United States as stated in the Preamble. 

2. Give students copies of the Preamble. Have them locate the instances of complex wording and then simplify it 

by paraphrasing, writing new wording above the original. When everyone is finished, ask for volunteers to 

read the new versions of the Preamble. 

3. Lead a discussion in which students compare and contrast the Preamble to the beginning of the Declaration of 

Independence. 

4. Have groups of students decide on and present one additional goal of the new government that they would 

have included in the Preamble to the Constitution. 

5. Optional activity: Have students complete the ñPreamble Scrambleò at Benôs Guide to Government for Kids. 

http://bensguide.gpo.gov/9-12/games/preamble_scramble.html. 

6. Assign students to read in the textbook or another instructional resource the section on the system of checks 

and balances. 

http://bensguide.gpo.gov/9-12/games/preamble_scramble.html
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Session 7: Separation of Powers , Checks and Balances  _______________________________ 

Materials  

Å Textbook or other instructional resources 

Instructional Activities  

1. Explain the principle of separation of powers as set forth in Articles I, II, and III of the Constitution of the 

United States. These articles define the powers of the legislative, executive, and judicial branches of the 

national government. Create and show a visual that makes clear the meaning of separation of powers and the 

system of checks and balances: 

Å The powers of the national government are separated among three branches of the government in ways 

that limit any one branch from abusing its power. 

Å The system of checks and balances gives each of the three branches of the national government ways to 

limit the exercise of power by the other two branches. 

2. Review the system of checks and balances, using the textbook or other instructional resources. Go over those 

checks and balances identified in the Standards of Learning Curriculum Framework: 

 Checks exercised by the legislative branch: 

Å The Congress checks the president when legislators 

Ǔ override presidential vetoes 

Ǔ impeach and convict a president. 

Å The Congress checks the courts when legislators 

Ǔ confirm or refuse to confirm judges/justices 

Ǔ impeach and convict judges/justices. 

 Checks exercised by the executive branch: 

Å The president checks Congress when the president 

Ǔ proposes legislation 

Ǔ prepares an annual budget for Congress to approve 

Ǔ calls special sessions of Congress 

Ǔ vetoes legislation Congress has passed. 

Å The president checks the courts when the president 

Ǔ nominates judges/justices. 

 Checks exercised by the judicial branch: 

Å The courts check Congress when judges/justices 

Ǔ declare acts of Congress to be unconstitutional. 

Å The courts check the president when judges/justices 

Ǔ declare executive actions to be unconstitutional. 

3. Provide additional examples to those listed. 
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Session 8: Separation of Powers  _____________________________________________________ 

Materials  

Å Markers or colored pencils 

Å Chart paper or bulletin board paper strips 

Instructional Activities  

1. Distribute art supplies. Instruct students to create a graphic organizer using only hand-drawn pictures 

(nonverbal pictorial representation) to represent the separation of powers among the branches of government 

and the system of checks and balances. 

2. Post the drawings around the room. Select students to describe the two concepts as depicted in someone elseôs 

drawing. 
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Session 9: Amendment Process/Conceptual Connections  ____________________________ 

Materials  

Å Two-column notes on the Articles of Confederation (from Session 5) 

Å Attachment F: Review Organizer 

Instructional Activities  

1. Select two or three students to review the concepts studied in the previous session, using the posted drawings. 

2. Explain that the Constitution of the United States can be amended through processes outlined in the 

constitution itself; however, the amendment process is complex and to date, only 27 amendments have been 

added to the Constitution. The procedure for proposing and ratifying an amendment is as follows: 

Å Proposalðby action of Congress or convention 

Å Ratificationðby the states 

Explain that because of the difficulty involved in amending the Constitution of the United States, most 

changes in the way the federal government operates have come about through informal means. 

3. Tell students that all of the documents they have studied reflect the language and the intent of fundamental 

principles of government. Display the following statement: 

Many historians feel the Constitution of the United States was written because the Articles of 

Confederation did not protect our rights or uphold the fundamental principles upon which our 

government is based. 

Ask students to look back over the information from this unit and decide if they agree with this statement. 

Have them write a paragraph stating their opinion and the reasons for it. (Help students understand the 

meaning of the statement without providing answers.) 

4. Distribute copies of Attachment F, and instruct students to complete as much of it as they can from memory 

for the next session. Tell them this is not a test, so they should fill in what they know, using pencil, and leave 

blank the parts they do not know. The class will work through the organizer at the next session to correct and 

complete it. 
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Session 10: Review  __________________________________________________________________ 

Materials  

Å Textbook or other instructional resources 

Å Attachment F: Review Organizer 

Å Attachment G: Review OrganizerðAnswer Key 

Instructional Activities  

1. Display a copy of the Review Organizer, and work through it with the class. Allow students to share the 

information they filled in from memory and to consult information in the textbook or other instructional 

resources. Have students fill in and/or correct their own organizer as needed. 

2. Briefly go over information from each block, using a visual of Attachment G. Answer any questions. 
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Session 11: Assessment _____________________________________________________________ 

Materials  

Å Attachment H: Sample Assessment Items 

Instructional Activities  

1. Distribute copies of Attachment H, and have students complete the assessment. 
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Additional Activities  ________________________________________________________________ 

1. Write a paragraph that addresses all five of the fundamental principles of American government. 

2. Follow newspaper and news magazines for a week to identify issues that involve one or more fundamental 

principles of American government. 

3. Research how the system of checks and balances may apply to Virginia government. Identify any differences 

between the Virginia system and the national system. 

4. Interview a professional librarian or a journalist to learn how certain fundamental principles of American 

government can play important roles in their work. 
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Attachment A: Pretest _______________________________________________________________ 

Name:  Date:  

 

Instructions 

Å In the Before column below, write T or F beside each statement about our government. 

Å Leave the After  column blank. 

 

Before After  Statement 

  The people are the source of all power in government. 

  
The Constitution of the United States was the first form of government for the 

new states. 

  The Virginia Declaration of Rights served as a model for the Bill of Rights. 

  Only the president can disobey the Constitution of the United States. 

  
The system of checks and balances is based on sharing power between the 

national government and the state governments. 
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Attachment B: Foundations of Government Graphic Organizer  ________________________ 

 

 

 

 

 

 

 

 American constitutional government is founded 

on concepts written in earlier documents. 

 The Charters of the Virginia 

Company of London 

 The Virginia Declaration of Rights 

 The Declaration of Independence 

 The Articles of Confederation 

 The Virginia Statute for Religious 

Freedom 

 Consent of the governed 

 Limited government 

 Rule of law 

 Democracy 

 Representative government 

 

Constitution of the United States 

(Preamble ï Articles ï Amendments) 
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Attachment C: Excerpts from the Virginia Declaration of Rights  ________________________ 

 

VIII  That in all capital or criminal prosecutions a man hath a right to demand the cause and 

nature of his accusation, to be confronted with the accusers and witnesses, to call for 

evidence in his favor, and to a speedy trial by an impartial jury of his vicinage, without 

whose unanimous consent he cannot be found guilty, nor can he be compelled to give 

evidence against himself; that no man be deprived of his liberty except by the law of the 

land or the judgment of his peers. 

 

IX That excessive bail ought not to be required, nor excessive fines imposed; nor cruel and 

unusual punishments inflicted. 

 

X That general warrants, whereby any officer or messenger may be commanded to search 

suspected places without evidence of a fact committed, or to seize any person or persons 

not named, or whose offense is not particularly described and supported by evidence, are 

grievous and oppressive and ought not to be granted. 

 

XI  That in controversies respecting property and in suits between man and man, the ancient 

trial by jury is preferable to any other and ought to be held sacred. 

 

XII  That the freedom of the press is one of the greatest bulwarks of liberty and can never be 

restrained but by despotic governments. 

 

XIII  That a well regulated militia, composed of the body of the people, trained to arms, is the 

proper, natural, and safe defense of a free state; that standing armies, in time of peace, 

should be avoided as dangerous to liberty; and that, in all cases, the military should be 

under strict subordination to, and be governed by, the civil power. 

 

XVI  That religion, or the duty which we owe to our Creator and the manner of discharging it, 

can be directed by reason and conviction, not by force or violence; and therefore, all men 

are equally entitled to the free exercise of religion, according to the dictates of conscience; 

and that it is the mutual duty of all to practice Christian forbearance, love, and charity 

towards each other. 

 

Adopted unanimously June 12, 1776, Virginia Convention of Delegates. 

Drafted by Mr. George Mason. 
 

 

 
Source: http://avalon.law.yale.edu/18th_century/virginia.asp 

http://avalon.law.yale.edu/18th_century/virginia.asp


ORGANIZING TOPIC: Foundations of American Government  

History and Social Science Standards of Learning Enhanced Scope and Sequence: Civics and Economics 20 

Attachment D: First Paragraph from the Virginia Declaration of Rights  __________________ 

 

 

I That all men are by nature equally free and independent, and have certain inherent 

rights, of which, when they enter into a state of society, they cannot, by any 

compact, deprive or divest their posterity; namely, the enjoyment of life and 

liberty, with the means of acquiring and possessing property, and pursuing and 

obtaining happiness and safety. 
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Attachment E: Distribution of Power in a Confederation  _______________________________ 

 

 

 

 

 

Confederation 

STATE STATE 

STATE STATE 

STATE STATE 
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Attachment F: Review Organizer  ____________________________________________________ 

Name:  Date:  

 

 

Charters of the 

Virginia 

Company of 

London 

Virginia 

Declaration of 

Rights 

Virginia Statute 

for Religious 

Freedom 

Declaration of 

Independence 

Articles of 

Confederation 

Author  

     

Fundamental 

Principle(s) or 

Guarantee(s) 

     

Main 

Impact(s) 
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Attachment G: Review Organizer ñAnswer Key  ______________________________________ 

 

 

Charters of the 

Virginia 

Company of 

London 

Virginia 

Declaration of 

Rights 

Virgini a Statute 

for Religious 

Freedom 

Declaration of 

Independence 

Articles of 

Confederation 

Author  

King of England 

(King James I) 

 

George Mason 
Thomas 

Jefferson 

Thomas 

Jefferson, 

primary author 

Continental 

Congress 

Fundamental 

Principle(s) or 

Guarantee(s) 

Guaranteed the 

rights of 

Englishmen to 

the colonists 

Rights later 

contained in the 

Bill of Rights 

Freedom of 

religion 

Life, liberty, and 

the pursuit of 

happiness 

 

Unalienable 

rights 

States would 

hold power 

Main 

Impact(s) 

Provided a 

government for 

the Virginia 

colony 

Was the model 

for the Bill of 

Rights 

Established 

separation of 

church and state 

Declared the 

colonies 

independent 

Created a weak 

central 

government 

 

Led to the 

Constitution of 

the United States 
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Attachment H: Sample Assessment Items  ____________________________________________ 

Asterisk (*) indicates correct answer. 

Essay Questions 

1. How have fundamental political principles helped to 

define the way our government operates? 

2. How is the Constitution of the United States based on 

documents written during the colonial period? 

3. Why did the Articles of Confederation create a weak 

federal government? 

4. What are the purposes of the Constitution of the 

United States as stated in the Preamble? 

5. What is the formal amendment process? 

 

Multiple -Choice Questions 

 

 

6. What does the phrase in the box above mean? 

A The power of government comes from the people.*  

B We will be called the United States. 

C Our new government will  be perfect. 

D The United States will ordain ministers. 

7. A system of government in which the people elect 

public officeholders to make laws and conduct 

government on the peopleôs behalf is called 

A a pure democracy. 

B a representative government.*  

C federalism. 

D socialism. 

 

 
 

 

8. The situation described in the box above involves 

applying which fundamental principle? 

A A system of checks and balances 

B Separation of powers 

C The rule of law*  

D Consent of the governed 

9. The document that guaranteed rights of Englishmen 

to the colonists was the 

A Virginia Declaration of Rights. 

B The Declaration of Independence. 

C Charters of the Virginia Company of London.*  

D Virginia Statute for Religious Freedom. 

 

 

 

 
 

10. Which early American document is the best title for 

the diagram above? 

A The Constitution of the United States 

B The Virginia Declaration of Rights 

C The Declaration of Independence* 

D The Articles of Confederation 

11. Which is NOT true of the Articles of Confederation? 

A It created a weak central government. 

B The national government had no power to tax. 

C It gave no power to enforce laws. 

D The states had little power.* 

12. When the United States Army defends our country, it 

is fulfilling one purpose of our government listed in 

the 

A Virginia Declaration of Rights. 

B Charters of the Virginia Company of London. 

C Preamble to the Constitution.*  

D Bill of Rights. 

13. One way the legislative branch checks the executive 

branch is to 

A call Congress into special session. 

B impeach the president.*  

C declare laws unconstitutional. 

D write laws for the nation. 

14. Vetoing an Act of Congress is an example of a check 

by the executive branch over the 

A legislative branch.*  

B judicial branch. 

C president. 

D Supreme Court. 

 

 

 

 

15. The diagram above illustrates the principle of 

A checks and balances. 

B rules of law. 

C separation of powers.*  

D majority rule. 

 

ñWe the people of the United Statesédo 

ordain and establishéò 

Judge Doris Lyn was tried and convicted of 

stealing jewelry from the mall. She received 

a fine and was sentenced to 10 days in jail. 

Unalienable 

rights 

All people are 

equal under the 
law. 

Life, liberty, and 

the pursuit of 

happiness 

? 

Title  

Legislative Judicial Executive 

National Government 
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16. The Constitution of the United States has 

A 22 amendments. 

B 26 amendments. 

C 27 amendments.*  

D 29 amendments. 

  
 

17. To which process does the diagram above refer? 

A Amendment of the Constitution* 

B How a bill becomes law 

C How a judge is approved 

D The Electoral College 

 

 

Action by Congress 

or convention 

 

Ratification by states 
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ORGANIZING TOPIC 

Our Federal System of Government  

Standard(s) of Learning  _____________________________________________________________ 

CE.6 The student will demonstrate knowledge of the American constitutional government at the national 

level by 

a) describing the structure and powers of the national government; 

c) explaining and/or simulating the lawmaking process; 

d) describing the roles and powers of the executive branch. 

 

CE.7 The student will demonstrate knowledge of the American constitutional government at the state level 

by 

b) explaining the relationship of state governments to the national government in the federal system. 

 

CE.10 The student will demonstrate knowledge of the judicial systems established by the Constitution of 

Virginia and the Constitution of the United States by 

a) describing the organization of the United States judicial system as consisting of state and federal 

courts with original and appellate jurisdiction; 

b) describing the exercise of judicial review; 

c) comparing and contrasting civil and criminal cases. 

Essential Understandings, Knowledge, and Skills  ______________________________________ 
Correlation to  

Instructional Materials  

Skills (to be incorporated into instruction throughout the academic year)  

Examine and interpret primary and secondary source documents.  _________________  

Create and explain maps, diagrams, tables, charts, graphs, and spreadsheets.  _________________  

Analyze political cartoons, political advertisements, pictures, and other graphic media.  _________________  

Distinguish between relevant and irrelevant information.  _________________  

Review information for accuracy, separating fact from opinion.  _________________  

Identify a problem, weigh the expected costs and benefits and possible consequences of 

proposed solutions, and recommend solutions, using a decision-making model.  _________________  

Formulate an informed, carefully reasoned position on a community issue.  _________________  

Select and defend positions in writing, discussion, and debate.  _________________  

Content  

Explain how the Constitution of the United States defines the structure and powers of the 

national government.  _________________  

Explain that the powers held by government are divided between the national government 

in Washington, D.C., and the governments of the 50 states.  _________________  

Describe how the Constitution of the United States of America outlines powers divided 

and shared among the levels of government, using the following information: 

Å The Constitution of the United States of America establishes the principle of 

federalism, which is the division of power between the state governments and the 

national government.  _________________  

Å The Constitution of the United States of America establishes a federal form of 

government in which the national government is supreme.  _________________  
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Å The powers not given to the national government by the Constitution of the United 

States of America are reserved to the states.  _________________  

Å The Constitution of the United States of America denies certain powers to both the 

national and state governments. 

Explain the primary responsibilities of each level of government: 

Å National: Conducts foreign policy, regulates commerce, and provides for the 

common defense  _________________  

Å State: Promotes public health, safety, and welfare  _________________  

Summarize how the expansion of the national governmentôs powers into areas 

traditionally reserved to the states has altered the relationship of states to the national 

government.  _________________  

Explain that tensions exist when federal mandates require state actions without adequate 

funding.  _________________    

Describe how the legislative, executive, and judicial powers of the national government 

are distributed among three distinct and independent branches of government.  _________________  

Summarize the makeup and powers of the legislative branch, using the following 

information as a guide: 

Å Consists of the Congress, a bicameral legislature consisting of the House of 

Representatives (435 members, based upon populations of the states) and the Senate 

(100 membersðtwo per state)  _________________  

Å Makes the laws of the nation  _________________  

Å Approves the annual budget  _________________  

Å Confirms presidential appointments  _________________  

Å Raises revenue through taxes and other levies  _________________  

Å Regulates interstate and foreign trade  _________________  

Å Declares war  _________________  

Explain that officials who are elected to serve in the national legislatures make laws, and 

that national laws are made by Congress.  _________________  

Describe how all citizens can learn the importance of the individualôs participation in the 

policy-making process through direct participation and simulations.  _________________  

Explain that legislative powers are either 

Å expressed: Specifically listed in the Constitution of the United States  _________________  

Å implied: Used to carry out expressed powers  _________________  

Identify the steps in the lawmaking process in Congress: 

Å Introducing a bill by a senator or representative  _________________  

Å Working in committees  _________________  

Å Debating the bill on the floor of each house  _________________  

Å Voting on a bill in each house  _________________  

Å Sending the bill to the president to sign into law  _________________  

Explain that elected officials write laws and take action in response to problems or issues.  _________________  

Describe how individuals and interest groups help shape legislation.  _________________  

Explain that the formal powers of Congress are limited by the Constitution of the United 

States.  _________________  

Describe how citizens (including students) learn the importance of the legislative process 

through direct involvement and/or simulations.  _________________  

Summarize the makeup and powers of the executive branch, using the following 

information as a guide: 

Å Headed by the president of the United States, the chief executive officer of the 

nation.  _________________  



ORGANIZING TOPIC: Our Federal System of Government  

History and Social Science Standards of Learning Enhanced Scope and Sequence: Civics and Economics 28 

Å Executes the laws of the land  _________________  

Å Prepares the annual budget for congressional action  _________________  

Å Appoints cabinet officers, ambassadors, and federal judges  _________________  

Å Administers the federal bureaucracy  _________________  

Explain that presidential power is broad in both domestic and foreign affairs, but there 

are limits on what the president can and cannot do.  _________________  

Explain that the executive branch plays a key role in the policy-making process.  _________________  

Identify the ways the executive branch influences policy making: 

Å Proposing legislation in an annual speech to Congress (State of the Union Address)  _________________  

Å Appealing directly to the people  _________________  

Å Approving or vetoing legislation  _________________  

Å Appointing officials who carry out the laws  _________________  

Explain that cabinet departments, independent regulatory agencies, and other regulatory 

groups interpret and execute the laws.  _________________  

Describe how the president exercises power as 

Å chief of state: Ceremonial head of the government  _________________  

Å chief executive: Head of the executive branch of government  _________________  

Å chief legislator: Proposer of the legislative agenda  _________________  

Å commander-in-chief: Head of the nationôs armed forces  _________________  

Å chief diplomat: Architect of American foreign policy  _________________  

Å chief of party: Leader of the political party that controls the executive branch  _________________  

Å chief citizen: Representative of all of the people  _________________  

Explain that presidential power has grown in the years since the Constitution was ratified.  _________________  

Summarize the makeup and powers of the judic ial branch, using the following 

information as a guide: 

Explain that the judicial function is exercised in a dual court system, which consists of 

state courts and federal courts. (Virginia State courts are covered in the unit entitled 

ñState and Local Government.ò)  _________________  

Explain that the United States has a court system whose organization and jurisdiction are 

derived from the Constitution of the United States and federal laws.  _________________  

Identify the federal courts:  _________________  

Å U.S. Supreme Court: Justices, no jury; appellate jurisdiction; limited original 

jurisdiction  _________________  

Å U.S. Court of Appeals: Judges, no jury; appellate jurisdiction  _________________  

Å U.S. District Court: Judge, with or without jury; original jurisdiction  _________________  

Explain the national judicial branch, using the following information as a guide: 

Å The judicial branch consists of the federal courts, including the Supreme Court, the 

highest court in the land  _________________  

Å The Supreme Court exercises the power of judicial review.  _________________  

Å The federal courts try cases involving federal law and questions involving 

interpretation of the Constitution of the United States.  _________________  

Explain that the Constitution of the United States of America is the supreme law of the 

land and that Virginiaôs state laws must conform to the Virginia and United States 

constitutions.  _________________  

Explain that the supreme courts of the United States and Virginia determine the 

constitutionality of laws and acts of the executive branch of government. This power is 

called ñjudicial review.ò  _________________  

Describe how the power of judicial review is an important check on the legislative and 

executive branches of government.  _________________  
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Explain that Marbury v. Madison established the principle of judicial review at the 

national level.  _________________  

Explain that courts resolve two kinds of legal conflictsðcivil and criminal.  _________________  

Explain that in a criminal case, a court determines whether a person accused of breaking 

the law is guilty or not guilty of a misdemeanor or a felony.  _________________  

Explain that in a civil case, a court settles a disagreement between two parties to recover 

damages or receive compensation.  _________________  

 

 

(NOTE: Civil law and criminal law are covered in greater detail in the unit entitled ñState and Local 

Government.ò)   
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Sample Resources  __________________________________________________________________ 

Below is an annotated list of Internet resources for this organizing topic. Copyright restrictions may exist for the 

material on some Web sites. Please note and abide by any such restrictions. 

 

Benôs Guide to Government for Kids (6ï8). U.S. Government Printing Office. http://bensguide.gpo.gov/6-

8/government/state/index.html. Written at a middle school level, this site provides an overview of the 

constitutional authority of state governments. 

The Cabinet. The White House. http://www.whitehouse.gov/government/cabinet.html. This site shows the current 

members of the presidentôs cabinet. 

A Century of Lawmaking for a New Nation: U.S. Congressional Documents and Debates, 1774ï1873. Library of 

Congress. http://www.loc.gov/teachers/classroommaterials/connections/lawmaking/. This site contains 

lesson activities that integrate U.S. history, critical thinking, and arts and humanities. 

Congress for Kids. http://www.congressforkids.net/index.htm. This site, sponsored by the Dirksen Center, a 

nonpartisan, nonprofit, educational organization, is interactive and written at a middle school reading level. 

CongressLink. The Dirksen Congressional Center. http://www.congresslink.org/. This site provides engaging 

instructional activities to teach the basic structure and powers of the national government. 

Federal Courts. Judicial Branch of the U.S. Government. http://www.uscourts.gov/FederalCourts.aspx. This 

government-sponsored site provides information on the federal courts and many important court cases. 

Government Information by Topic. Office of Citizen Services and Communication, U.S. General Services 

Administration. http://www.firstgov.gov/. This site, the U.S. governmentôs official Web portal, provides 

access for federal, state, and local government sites; contact information, references, and news of interest. 

ñHow a Bill Becomes a Law.ò Kids in the House: The Office of the Clerk, U.S. Capitol. 

http://kids.clerk.house.gov/middle-school/lesson.html?intID=17. This site provides information on the steps 

that are followed for a bill to become law. 

ñI Do Solemnly Swearé: Presidential Inaugurations.ò Library of Congress. 

http://memory.loc.gov/ammem/pihtml/pihome.html. This site provides a set of activities on presidents of 

the United States (requires Shock-wave plug-in). 

ñIn Congress Assembled: Continuity and Change in the Governing of the United States.ò The Learning Page. 

Library of Congress. http://memory.loc.gov/learn/lessons/constitu/conintro.html. This site provides a unit 

lesson plan on Congress, the Constitution, and current events. 

The James Madison Center for Liberty & Learning. James Madison University. 

http://www.jmu.edu/madison/center/index.html. This site provides information on James Madison and his 

impact on the courts. 

ñLesson Two: The Executive Branch: Our Presidency and Cabinet.ò Rapid Immigration. This site is a lesson on 

the Executive Branch containing a description of each of the cabinet departments. 

http://www.rapidimmigration.com/usa/1_eng_civics_less2.html. 

ñOur Courtsò www.ourcourts.org. This site is a project of former Supreme Court Justice Sandra Day OôConnor. It 

provides information and activities specifically designed for middle school students. Online games will be 

available to provide simulation activities. 

ñTeaching Court Cases.ò Lesson to Go. Minnesota Center for Community Legal Education. 

http://www.ccle.fourh.umn.edu/lessons.html#Teaching. This site provides a portal to dozens of lessons 

relating to legal issues, mock trials, and other very active lessons. 

Thomas: Legislative Information on the Internet. http://thomas.loc.gov/. This is the official site of the Congress of 

the United States. It contains the texts of all bills before Congress and a listing of all members of Congress 

with contact information. 

http://bensguide.gpo.gov/6-8/government/state/index.html
http://bensguide.gpo.gov/6-8/government/state/index.html
http://www.whitehouse.gov/government/cabinet.html
http://www.loc.gov/teachers/classroommaterials/connections/lawmaking/
http://www.congressforkids.net/index.htm
http://www.congresslink.org/
http://www.uscourts.gov/FederalCourts.aspx
http://www.firstgov.gov/
http://kids.clerk.house.gov/middle-school/lesson.html?intID=17
http://memory.loc.gov/ammem/pihtml/pihome.html
http://memory.loc.gov/learn/lessons/constitu/conintro.html
http://www.jmu.edu/madison/center/index.html
http://www.rapidimmigration.com/usa/1_eng_civics_less2.html
http://www.ourcourts.org/
http://www.ccle.fourh.umn.edu/lessons.html#Teaching
http://thomas.loc.gov/
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ñUnderstanding the Federal Courts.ò Judicial Branch of the U.S. Government. 

http://www.uscourts.gov/EducationalResources/FederalCourtBasics/UnderstandingTheFederalCourts.aspx. 

This site contains a publication on the federal court system to be downloaded or ordered. 

Youth Leadership Initiative. University of Virginia. http://youthleadership.net/index.jsp. This site provides access 

to lessons and simulations on the election process. 

http://www.uscourts.gov/EducationalResources/FederalCourtBasics/UnderstandingTheFederalCourts.aspx
http://youthleadership.net/index.jsp
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Sessions 1 and 2: A Government Simulation  __________________________________________ 

Materials  

Å Chart paper 

Å Markers 

Instructional Activities  

Day 1 

1. Explain that this unit is about the organization and powers of our national government. Before students begin 

their study of the United States federal government, ask them to describe the type of government they would 

create if they had the opportunity to invent one from scratch. What powers would it have? How would it be 

structured? 

2. Divide the class into groups of three to five students each. Explain that each group is going to create a new 

nation. Each group must do the following: 

Å Name their country. 

Å Draw a national flag on chart paper. 

Å Draw a map of the country on chart paper. 

Å Briefly outline a form of government, including its structure and powers. (This will be the countryôs 

constitution.) 

3. Distribute chart paper and markers to the groups, and allow them to work cooperatively for the remainder of 

the class. Explain that they will need to assign each group member a task in order to finish the project during 

the first part of the next class session. 

 

Day 2 

4. On the second day, allow groups to complete their work during the first half of class. 

5. During the second half, have each group share the information about the country they have created, 

explaining what form of government it has (2ï3 minutes per group). 

6. Explain that tomorrow, students will learn what the founding fathers of our country decided to do when they 

were faced with a similar task. 
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Session 3: National Government versus State Government s ___________________________ 

Materials  

Å Attachment A: The Federal Government versus State Governments 

Å Attachment B: Powers Denied the Federal Government and State Governments 

Instructional Activities  

1. Explain that the Constitution of the United States establishes the principle of federalism, which is the division 

of power between the state governments and the national government. However, the relationship between 

these two levels of government has changed over time. 

2. Distribute copies of Attachment A, and direct students to read the text and then write the answers to the given 

questions. When they have finished, go over the answers in a whole-class discussion. 

3. Using the visual on Attachment B, present and discuss the powers that the Constitution denies the federal 

government and those it denies state governments. 
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Session 4: Federalism  _______________________________________________________________ 

Materials  

Å Textbook or other instructional resources 

Å Internet access 

Å Chart paper 

Å Markers 

Instructional Activities  

1. Review that federalism is the sharing of power between the state governments and the national government. 

Each level of government has some powers all its own: for example, the federal government has the power to 

print money, wage war, and write treaties, while state governments have powers related to education and 

voting. Some powers are duplicated at both levels: for example, both levels have court systems. The primary 

responsibilities of each level of government include the following: 

Å The federal government conducts foreign policy and regulates commerce. 

Å State governments promote public health, safety, and welfare. 

2. Have students create a chart to show selected powers of the state governments and the federal government. 

Allow them to use the textbook or other instructional resources and the Internet to research additional powers. 

When they are finished, create a class chart to post for reference. 

3. Instruct students to evaluate the powers listed on the class chart and make three lists: 

Å Powers exercised only by the federal government 

Å Powers exercised only by state governments 

Å Powers exercised by both levels of government 

4. Have students create a Venn diagram, using the powers listed. Explain that the purpose of todayôs lesson is 

not to remember the powers of each level of government, but just to discover which powers are unique and 

which are exercised by both levels. 
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Session 5: Powers Denied the Federal  Government  and State Government s ____________ 

Materials  

Å Attachment B: Powers Denied the Federal Government and State Governments 

Å Chart paper and markers 

Instructional Activities  

1. Direct students to turn to Article I, Section 9, in the Constitution of the United States and read the passage on 

powers denied Congress. 

2. Explain that the powers of government at both the national and state levels are limited. Display Attachment B, 

and discuss some of the limits to government. Refer back to the principle of limited government discussed in 

the ñFoundations of American Governmentò unit. 

3. Guide students in creating a chart comparing and contrasting the powers granted to and those denied state 

governments and the federal government. 

4. Explain that The Constitution of the United States of America is the supreme law of the land. All lawsð

federal, state, and localðmust be in accordance with the Constitution. 
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Session 6: Organization of the Federal  Government  ___________________________________ 

Materials  

Å Textbook or other instructional resources 

Å Attachment C: Three Branches of Government 

Instructional Activities  

1. Explain that the power of the United States government comes from the Constitution and is divided among 

three branches of government. Display the visual on Attachment C, and briefly explain the three branches of 

government. Explain that each branch has members that serve different terms and have different 

qualifications. Cite some examples. 

2. As you explain each branch, direct students to turn to the appropriate articles of the Constitution and point out 

where the organization, powers, and terms are located. 

3. Challenge students to name the current officeholders for the executive and legislative branches. Tell students 

that these individuals and their jobs will be discussed later in the unit. 

4. Explain that the United States had a Congress under the Articles of Confederation. The founding fathers 

trusted this group of representatives and had a clear idea of how they wanted this group structured in the new 

government. Show students that Article I of the Constitution is the longest and most detailed description. 

5. Assign students to read in the textbook or another instructional resource the section on the legislative branch. 
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Session 7: Quiz on the Three Branches of Government  ________________________________ 

Materials  

Å Attachment D: Quiz on the Three Branches of Government 

Å Textbook or other instructional resources 

Instructional Activities  

1. Distribute Attachment D, and have students complete the quiz. 

2. Assign students to read in the textbook or another instructional resource the section on the Congress. 
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Session 8: Overview of t he Legislative Branch  ________________________________________ 

Materials  

Å Textbook or other instructional resources 

Å Attachment E: The Legislative Branch 

Instructional Activities  

1. Go over the answers to the quiz from the previous session. 

2. Display the visual on Attachment E, and use it to explain the bicameral structure of the United States 

Congress. Guide students in defining the term bicameral as consisting of two housesðin the case of the U.S. 

Congress, the Senate and the House of Representatives. Discuss the following information: 

Å Officials are elected to serve in Congress. 

Å Congress consists of the House of Representatives (435 members based upon the populations of the 

states) and the Senate (100 membersðtwo per state). 

Å The Congress 

Ǔ makes the laws for the nation 

Ǔ approves the annual federal budget 

Ǔ confirms presidential appointments 

Ǔ raises revenue through taxes and other levies 

Ǔ regulates interstate and foreign trade  

Ǔ declares war. 

3. Assign students to read or reread the section in the textbook or other instructional resource on the powers of 

Congress. 
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Session 9: The Work of Congress  _____________________________________________________ 

Materials  

Å Attachment F: Congressional Workload Table 

Instructional Activities  

1. Explain that every two years, all members of the House of Representatives and one-third of the Senate 

members are elected. The two-year period of time or ñtermò that these particular representatives and senators 

serve together is called ña Congress.ò Each Congress is numbered from the first Congress to the current 111th 

Congress, which serves from January 3, 2009, to January 3, 2011. 

2. Distribute copies of Attachment F. Inform students that many bills are introduced during each Congressô two-

year term. Ask questions such as the following to engage students in analyzing the data: 

Å In which year were the most bills introduced in the House of Representatives? 

Å In which year were the most bills introduced in the Senate? 

Å Was this the same year? 

Å In which year did the House of Representatives pass the most bills? 

Å In which year did the Senate pass the most bills? 

Å Was this the same year? 

Å Were the years in which the most bills were passed also the years in which the most were introduced? 

Å What factors can influence how many bills are introduced and whether they are passed? 

Å What is interesting or peculiar about the number of days the Senate was in session during each Congress? 



ORGANIZING TOPIC: Our Federal System of Government  

History and Social Science Standards of Learning Enhanced Scope and Sequence: Civics and Economics 40 

Session 10: Expressed and Implied Powers  of Congress  _______________________________ 

Materials  

(None) 

Instructional Activities  

1. Explain that Congress has certain expressed powers that are specifically listed in the Constitution of the 

United States. Sometimes, these are also called enumerated powers. Have students turn to Article 1, Section 

8, paragraphs 1ï17 in the Constitution. Have students work in pairs to list 15 expressed powers. Then, 

conduct a whole-class discussion on expressed powers, compiling a list of the powers students identify. Make 

sure students understand what the powers mean. Cite examples. 

2. Explain that it was not possible for the writers of the Constitution to anticipate all of the future needs of our 

government. Therefore, they gave Congress broad implied powers, which are used to carry out the expressed 

powers. Direct students to turn to Article 1, Section 8, paragraph 18, and have one student read the paragraph 

aloud. Conduct a discussion on the meaning of this clause. Ask students to predict how this clause is used 

today. Explain that some issues (e.g., regulating the airline industry) did not exist when the Constitution was 

written. However, the power to regulate this industry is implied by the power to regulate commerce (trade). 

Remind students that Congress has these powers only in matters that cross state lines. Briefly explain the 

concept of interstate and intrastate, without holding students responsible for the definitions. 

3. Explain that state legislatures have many of these same powers within their borders. 
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Session 11: Expressed and Implied Powers  of Congress, continued  ____________________ 

Materials  

Å Index cards 

Instructional Activities  

Before this session, prepare multiple sets of sorting cards for groups of students. Prepare each set as follows: On 

index cards, write 15 to 20 expressed powers of Congress as listed in Article 1, Section 8, paragraphs 1ï17 of the 

Constitution of the United States. On other cards, write 10 to 12 implied powers of Congress. Shuffle all the cards 

in the set together. 

1. Form groups of three or four students each, and distribute a set of cards to each group. 

2. Have the groups refer to Article 1, Section 8, paragraphs 1ï17 of the Constitution, and direct them to sort the 

cards into expressed and implied powers. 

3. After the groups have completed sorting all cards, ask them to stand and defend their choices. 
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Session 12: How a Bill Becomes a Law  _______________________________________________ 

Materials  

Å Envelopes 

Å Teacher-created strips listing the steps taken in Congress for introducing a bill and turning it into a law 

Instructional Activities  

1. Discuss how elected officials take action in response to problems or issues by writing bills in hopes of turning 

them into laws. Emphasize that individuals and interest groups can also help shape legislation. Cite examples 

in which individuals or groups were involved in the legislative process (e.g., Mothers Against Drunk Driving 

[MADD] in drunk driving laws or James Brady in gun control issues). 

2. Explain that most federal bills follow a similar path to becoming a law: The president proposes an idea for a 

bill in the State of the Union address, or a constituent or interest group suggests an idea for a bill. Then the 

following steps take place to turn the bill into a law: 

Å A senator or representative writes and introduces a bill. 

Å Work is done on the bill in committees. 

Å The bill is debated on the floor of each house. 

Å A vote takes place on the bill in each house. 

Å The bill is sent to the president to sign into law (or veto). 

3. Direct students to clear their desks. Distribute envelopes, each containing a set of strips listing the steps for 

introducing and passing a bill. Instruct students to place the strips in the correct sequence. 

4. Explain that students are going to simulate writing bills during the next session. Assign students to think of 

ideas for bills based on an expressed or implied power of Congress. Tell them to jot down their ideas and 

bring them to class tomorrow to use in the bill-creation activity. 
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Session 13: Review of the Legislative Branch  __________________________________________ 

Materials  

Å Attachment G: Legislative Branch Organizer and Word Bank 

Å Textbook or other instructional resources 

Instructional Activities  

1. Distribute copies of Attachment G, and have students complete the word-bank activity. 

2. Direct students to write a definition of each term, using the textbook or other instructional resources. 

3. Before the class ends, go over all answers to ensure correctness. 
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Session 14: Overview of the Executive Branch  ________________________________________ 

Materials  

Å Attachment H: Executive Branch Structure 

Instructional Activitie s 

1. Display the visual on Attachment H, and briefly describe each of the listed parts of the executive branchôs 

organization. 

2. Explain the following statements: 

ñéthe executive branch of government enforces the laws of the land. When George Washington was 

president, people recognized that one person could not carry out the duties of the president without advice 

and assistance. The president receives this help from the vice president, department heads (cabinet 

members), heads of independent agencies, and heads of executive agencies. Unlike the powers of the 

president, their responsibilities are not defined in the Constitution, but each has special powers and 

functions.ò 

ï Benôs Guide to Government for Kids (6ï8). U.S. Government Printing Office. 

http://bensguide.gpo.gov/6-8/government/state/index.html  

http://bensguide.gpo.gov/6-8/government/state/index.html
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Session 15: Powers of the Executive Branch  __________________________________________ 

Materials  

(None) 

Instructional Activities  

1. Ask students to turn to Article II of the Constitution of the United States, and have one student read Section 2 

aloud. 

2. Pair students and ask them to reread this passage. As they read, ask them to create a list of the duties and 

powers of the president. 

3. Instruct students to list aloud the duties and powers they found. Display their responses. Direct students to 

write down any powers they did not already have in their notebooks. Explain that tomorrow the students are 

going to create an illustrated poster depicting the powers of the president. 
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Session 16 : Presidential Powers  ______________________________________________________ 

Materials  

Å Textbook or other instructional resources 

Å Chart paper 

Å Markers 

Instructional Activities  

1. Explain that the United States president has several roles. The presidentôs actions in these roles include the 

powers listed in the Constitution and reviewed in the last session. Some actions have come about through 

custom. The presidentôs roles include 

Å chief of state: Ceremonial head of the government 

Å chief executive: Head of the executive branch of government 

Å chief legislator: Proposer of the legislative agenda 

Å commander-in-chief: Head of the nationôs armed forces 

Å chief diplomat: Architect of American foreign policy 

Å chief of party: Leader of the political party that controls the executive branch 

Å chief citizen: Representative of all of the people. 

Review each role with students. (NOTE: You may vary the wording to match the wording in the textbook.) 

2. Distribute markers and chart paper to each student. Instruct students to create an illustrated web showing the 

president in the center and the presidentôs powers and actions in each role surrounding the president. 
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Session 17: Executive Branch and Policy Making  _____________________________________ 

Materials  

Å Attachment I: Powers and Actions of the Executive Branch 

Instructional Activities  

1. Post the student webs from the previous session until the unit test. Ask each student to stand and explain one 

of the presidentôs roles that he/she illustrated. Make sure all roles are discussed. 

2. Display the visual on Attachment I, and briefly the presidentôs responsibilities in relation to the various roles. 

Explain that since the president cannot introduce laws, he or she must influence a member of Congress to do 

so. One of the most important opportunities to do this is during the State of the Union address (to be studied 

in the next session). Explain that in addition to carrying out federal laws, the president is the head of the 

worldôs largest bureaucracy. Define the word bureaucracy, and explain that the cabinet departments, 

independent agencies, and other regulatory groups make up the federal bureaucracy and interpret and execute 

(carry out) laws. (NOTE: Later in this unit, students will study the various parts of the executive branch and 

how it carries out laws.) 
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Session 18: The State of the Union Address  ___________________________________________ 

Materials  

Å Attachment J: The State of the Union Address 

Instructional Activities  

1. Explain that the State of the Union address is an important way for a presidentôs agenda to be communicated 

to the public as well as the policy makers in Washington. 

2. Distribute copies of Attachment J. Direct students to read the first section and respond in the lines provided. 

Then, ask them to complete the reading and write a short essay in the space provided. 
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Session 19: The Cabinet  _____________________________________________________________ 

Materials  

Å Textbook or other instructional resources 

Å Daily newspapers 

Å Internet access 

Instructional Activities  

1. Explain that although the cabinet is not included in the Constitution of the United States, every president has 

had a cabinet whose role was to advise the chief executive and help him implement federal laws. George 

Washington began with four cabinet secretaries. Help students name them. Direct students to turn to the 

section in the textbook or other instructional resource on the cabinet. 

2. Today there are many more cabinet positions. The cabinet includes the vice president and, by law, the heads 

of 15 executive departmentsðthe Secretaries of Agriculture, Commerce, Defense, Education, Energy, Health 

and Human Services, Homeland Security, Housing and Urban Development, Interior, Labor, State, 

Transportation, Treasury, and Veterans Affairs, as well as the attorney general. Under President George W. 

Bush, cabinet-level rank also was accorded to the Administrator of the Environmental Protection Agency, the 

Director of the Office of Management and Budget, the Director of the National Drug Control Policy, and the 

United States Trade Representative. For more information, go to the White House Web site at 

http://www.whitehouse.gov/government/cabinet.html. 

3. Provide a selection of newspaper and/or Internet news articles about the activities of the cabinet and how it 

operates. Have students write a summary of the situation in one article to explain how the cabinet agency was 

involved. 

http://www.whitehouse.gov/government/cabinet.html
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Session 20: Independent  Regulatory Agencies  _______________________________________ 

Materials  

Å Internet access 

Instructional Activities  

1. Explain that Congress creates independent regulatory agencies, which are part of the executive branch of the 

federal government. These agencies are responsible for regulating the governmentðkeeping the government 

and economy running smoothly. (NOTE: Four agencies will be studied in depth during the economics portion 

of this courseðthe Federal Trade Commission (FTC), Federal Communications Commission (FCC), 

Environmental Protection Agency (EPA), and Federal Reserve Systemðso make sure these are included in 

this activity.) 

2. Divide the class into groups of three students each. Explain that each group is going to research four of the 

independent agencies of the executive branch. They will find out each agencyôs official name and any 

nickname it uses and write three sentences describing what it does. This information will be written on an 

index card, one for each agency. Students should consult a variety of sources. (The official government site 

for the agencies is Independent Agencies and Government Corporations at 

http://www.firstgov.gov/Agencies/Federal/Independent.shtml.) To ensure coverage of all agencies, ask 

students to sign up for the agencies they would like to research. 

3. Once all cards are complete, have each group switch cards with another group and identify which expressed 

or implied power of Congress each agency helps to carry out. Continue circulating the cards until all student 

groups have used the cards from every other group. 

http://www.firstgov.gov/Agencies/Federal/Independent.shtml
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Session 21: Executive Branch Business Card s _________________________________________ 

Materials  

Å Blank index cards (or pre-cut construction paper cards) 

Å Markers 

Å Computers (optional) 

Instructional Activi ties 

1. Explain that a business card is used to present to a new acquaintance so that the new acquaintance can 

remember the presenterôs name and have access to his/her important professional and personal information. 

2. Instruct students to use index cards and markers to create a business card for a member of the executive 

branchði.e., the president, vice president, a cabinet member, or a head of an independent regulatory agency. 

Model what should be included on the card. For example, besides the basic information (name, address, 

phone numbers, fax numbers, e-mail address), you might include a clever name for the official, a pertinent 

graphic from a Web site, an organizational design, a motto or slogan, or other information that demonstrates 

knowledge of the role of the person or agency within the executive branch. 
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Session 22: Review of the Executive Branch  __________________________________________ 

Materials  

Å Attachment K: Executive Branch Review 

Å Textbook or other instructional resources 

Å Student notes 

Instructional Activities  

1. Delete the answers from the second column on Attachment K, and print and distribute the handout to 

students. (NOTE: You may wish to add one or more categories to the handout, such as the names of the 

current office holder or various members of the executive branch department.) 

2. Direct students to use the textbook or other instructional resources and notes to complete the handout. 

3. Before the class ends, go over all answers to ensure correctness. 
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Session 23: Overview of the Judicial Branch  __________________________________________ 

Materials  

Å Attachment L: Judicial Branch Structure 

Å Textbook or other instructional resources 

Instructional Activities  

1. Tell students that they are now going to study the judicial branch, the third branch of the federal government. 

Explain that the United States has a dual court system involving two levels of governmentðthe federal and 

the state. There are federal courts, which have jurisdiction over cases involving federal laws, and state courts, 

which have jurisdiction over state matters. Define and briefly discuss the term jurisdiction. 

2. Use the visual on Attachment L to preview the structure of the judicial branch. 

3. Assign students to read in the textbook or another instructional resource the section on the organization of 

federal courts. 
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Session 24: Introduction to the Judicial B ranch  _______________________________________ 

Materials  

Å Attachment M: About the United States Courts 

Å Attachment N: Study Guide for the United States Courts 

Instructional Activities  

1. Direct students to turn to Article III of the United States Constitution, and have a student read it aloud. Ask 

students what they notice is different about this article. (Possible responses: shorter than the others, treason is 

defined, etc.) Prompt a discussion by asking students why they think this article is different. Remind students 

that one of the weaknesses of the Articles of Confederation was that there was no national judicial branch; 

therefore, the founding fathers had not yet decided what they wanted this branch to be. They left it to the new 

Congress to design the courts system. 

2. Explain that we have not always had three levels of courts in the federal system. The United States Courts of 

Appeals were added by an act of Congress. 

3. Distribute copies of Attachments M and N. Allow students time to read the information about the United 

States courts and complete the study guide. Remind them that they should answer these questions in 

paragraph form. 

4. Before the end of class, go over the answer to the study guide. Ask student volunteers to read their 

paragraphs, and discuss the answers in a class discussion. 
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Session 25: Jurisdiction  ______________________________________________________________ 

Materials  

Å Attachment O: Structure of the Federal Courts 

Å Textbook or other instructional resources 

Instructional Activities  

1. Explain that the right of a court to hear a particular case is controlled by its jurisdictionði.e., the case must 

fall within its scope of concern. Define original jurisdiction and appellate jurisdiction, and give several 

examples of cases fitting into these categories: 

Å Original jurisdiction: The authority or power of a court to hear a case first, before any other court 

Å Appellate jurisdiction: The authority or power of a court to review the decisions of a lower court 

2. Tell students that federal courts get their jurisdiction from Article III, Section 2 of the Constitution. Ask 

students to find this section in the textbook or other instructional resource, and select a student to read it 

aloud. Explain that the first clause describes the types of cases that are heard by federal courts. Ask students 

to name several types. The second clause specifically states the jurisdiction of the Supreme Court. Point out 

that this section identifies two factors to consider when deciding that a federal court has jurisdiction: 

Å The case arises from a law passed by Congress. 

Å There is a special type of person involved (e.g., an ambassador). 

One important conflict that occurred under the Articles of Confederation was the resolution of disagreements 

between states. The Constitution helps resolve this issue by naming the Supreme Court, a court that is not tied 

to any one state, as the court with original jurisdiction in such disagreements. 

3. Use the visual on Attachment O to review the federal court structure. Explain that the only place a case is 

heard by a jury in a federal court is in the United States District Courts. The proceedings in these courts are 

similar to what the public is familiar with from movies and television. There is a plaintiff (the United States 

government), a defendant, attorneys for each side, a jury (although a defendant can elect to have a judge hear 

the case rather than a jury), witnesses, and other court personnel. If one of the sides is not happy with the 

ruling and there is a legal reason to appeal, they can ask the United States Court of Appeals to review the 

case. 

4. In the United States Court of Appeals, a panel of usually three judges hears an appeal of a case from the 

United States District Court. If the case is very important, all of the judges for that circuit can sit to hear the 

case. After the ruling, if one of the sides is not happy with the ruling and there is a legal reason to appeal, they 

can ask the United States Supreme Court to review the case. 

5. The Supreme Court can decide to hear a case or let the ruling of the lower court stand. If it agrees to hear a 

case, all nine justices of the Supreme Court participate in the decision. The decision is expressed in the 

ñOpinion of the Court,ò which are often long, technical documents that explain why the court decided as it did 

and whether any members disagreed with the decision and why. Courts around the country use these written 

comments to guide them in deciding similar cases. 

6. The Supreme Court also hears cases appealed from the supreme court of each of the states. Just as in federal 

cases, the Supreme Court can decide to hear a case or let the ruling of the state supreme court stand. Cases 

involving the death penalty are automatically appealed to the Supreme Court. 
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Session 26: Civil and Criminal Cases  _________________________________________________ 

Materials  

Å Attachment P: Civil and Criminal Cases 

Instructional Activities  

1. Distribute copies of Attachment P, and direct students to read the section on civil cases. Ask them to write a 

one-sentence summary of the most important points about civil cases. 

2. Pair students, and direct each pair to select one of their summary sentences as the best, or to combine them to 

form a sentence that they both agree covers the most important points about civil cases. Have one member of 

each pair write the pairôs sentence on the board. (These sentences will be used later.) 

3. Direct students to work individually to read the section on criminal cases and write a summary sentence. 

Then, pair students, and have the pairs repeat the process above. 

4. Once all sentences are displayed, lead a class discussion regarding civil and criminal cases. Have the class 

select one summary sentence about each type of case as the best and then copy it into their notebook for 

future reference and review. 
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Session 27: Judicial Caseloads  ______________________________________________________ 

Materials  

Å Attachment Q: Eastern Virginia U.S. District Court Caseloads 

Å Internet access 

Å Teacher-provided resources on the United States Courts of Appeals 

Instructional Activities  

1. Direct students to review Article II of the Constitution. Have them note that the only court actually created by 

the Constitution is the Supreme Court. 

2. Explain that the first Congress created the United States District Courts in 1789 because they knew the 

Supreme Court could not hear every case. These were the only two levels of federal courts for about a 

century. Today, more than 80 percent of all federal cases are heard in the U.S. District Courts. 

3. Display the visual on Attachment Q. Ask questions to prompt students to use the graphs to gather 

information. These questions might include the following: 

Å What year had the highest number of cases filed? (2004) How many were there? (8,227) 

Å What year had the lowest number of cases filed? (2008) How many were there? (6,440) 

Å What was the decrease in the number of cases filed between the year with the highest number and the 

year with the lowest number? (1,787) 

Å What percent decrease is this? (78%) 

Å There are 94 federal districts in the U.S. How many cases would have been filed in U.S. District Courts in 

2008 if each of them had had the same number as this district? (605,360) 

Å There were actually only 338,153 cases filed in all 94 District Courts that year. From this fact, what 

conclusion can you make? (The Eastern Virginia U.S. District Court has a high caseload compared to 

others.) 

4. Inform students that by 1891, the United States Supreme Court was three years behind on hearing cases 

appealed from the U.S. District Courts. It was obvious that the Supreme Court needed to be relieved of the 

heavy load of hearing all of the appeals from the U.S. District Courts. Therefore, Congress created the United 

States Courts of Appeals that year to do just that. Over the last 25 years, some people have called for another 

level of courts to weed out cases where there is really no legal question. Others disagree, saying this would 

just add more federal bureaucracy and cost the taxpayers more money. 

5. Have students do research on the Internet and other teacher-provided resources to find out whether the 

caseloads of the United States Courts of Appeals are manageableði.e., what their caseloads have been over 

the past several years and how backlogged they may have become. Once research is complete, hold a class 

discussion on the subject. 
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Session 28: Judicial Review  __________________________________________________________ 

Materials  

Å Attachment R: Anticipation GuideðJudicial Review 

Å Attachment S: Judicial Review 

Instructional Activities  

1. Display the visual on Attachment R. Instruct students to take out a sheet of paper and write down whether the 

questions are true or false. Do not give students the answers. Direct them to turn their papers over until they 

have completed the rest of the lesson. 

2. Explain that judicial review is one of the most important functions of the Supreme Court. However, it is not 

written into the Constitution. How did the Court get this power? 

3. Distribute Attachment S, and direct students to read it. 

4. After all have read the handout, have students turn over their anticipation guide and change any answers they 

discovered were incorrect. Lead a class discussion on judicial review. 
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Session 29 and 3 0: Marbury v. Madison  ______________________________________________ 

Materials  

Å Attachment T: Marbury v. Madison 

Å Attachment U: Case Brief for Marbury v. Madison 

Instructional Activities  

The following Web site may be helpful in teaching this topic: ñMarbury v. Madison.ò James Madison University. 

http://www.law.cornell.edu/supct/html/historics/USSC_CR_0005_0137_ZS.html. 

 

1. Explain that in this session, students will study the case that gave the Supreme Court the power of judicial 

review: Marbury v. Madison. As they study this case, they will look at it in the same way lawyers look at all 

cases: by separating the facts of the case, the legal issues, and the applicable decisions of the courts. 

2. Distribute copies of Attachments T and U. Define the term writ of mandamus (requiring a government official 

to take a specific action). Direct students to read the background facts of the case on Attachment T. When 

they have finished this section, have them decide what should be written in the first section of the chart on 

Attachment U. 

3. Read the three legal issues aloud. Stop after each one, and rephrase it into language the students will readily 

understand. If necessary, give examples to help students understand the concepts. Then, have students write 

these issues into the second section of the chart. 

4. Finally, ask a student to read the first part of the opinion of the Supreme Court. Discuss this as a class. Direct 

students to write on note paper a one-sentence summary explaining this portion of the opinion. Repeat this 

process for the next two parts of the opinion. 

5. As a class, use the studentsô one-sentence summaries to draft a class summary for each of the legal issues. 

Direct students to write these summaries in the third section of the chart. 

http://www.law.cornell.edu/supct/html/historics/USSC_CR_0005_0137_ZS.html
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Session 31 Review of Checks and Balances  __________________________________________ 

Materials  

Å Construction paper 

Å Chart paper 

Å Markers 

Å Textbook or other instructional resources 

Instructional Activities  

1. Direct students to look back in their notebooks for the notes they took on the federal system of checks and 

balances during their study of the Constitution of the United States (Organizing Topic 1, Session 7). Also, 

have them return to the checks and balances chart in the textbook or other instructional resources, which 

shows the relationship of the three branches of government. Explain that now that they have studied each of 

these branches, they are going to revisit checks and balances by creating a human chart. 

2. Divide the class into three groups representing the three branches of the federal governmentðlegislative, 

executive, and judicial. Direct students in each group to write each check their branch has on a separate sheet 

of construction paper, e.g., Congress checks the courts by approving judges. When they are finished, each 

group should have written three to seven checks their branch has on the other two. Instruct students to create a 

sign on chart paper to identify their branch. 

3. Designate three locations in the room, one for each branch. Have each group gather in their location, post 

their chart-paper sign, and hold the construction-paper sheets listing their checks. 

4. Instruct each student holding a ñcheck sheetò to face the branch that is checked and explain in his or her own 

words what the check is and why it is important. (If they have trouble with this, another member of the group 

may help.) Continue until all three checks have been explained. 
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Session 32: Review of the Judicial Branch  ____________________________________________ 

Materials  

Å Attachment V: Review of the Judicial Branch 

Instructional Activities  

1. Distribute copies of Attachment V. Allow time for students to complete it. 

2. Before the class ends, go over all answers to ensure correctness. 



ORGANIZING TOPIC: Our Federal System of Government  

History and Social Science Standards of Learning Enhanced Scope and Sequence: Civics and Economics 62 

Session 33: Assessment  _____________________________________________________________ 

Materials  

Å Attachment W: Sample Assessment Items 

Instructional Activities  

1. Distribute copies of Attachment W, and have students complete the assessment. 
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Additional Activities  ________________________________________________________________ 

1. Show students a video of all or part of a State of the Union address. Have them complete a response activity 

on the presidentôs use of the State of the Union address. Direct them to analyze whether the address would be 

most effective if watched on television, listened to on radio, or read from a newspaper or online. 

2. Show students a video (or have them read a written transcript) of a State of the Union address, and instruct 

them to make a list of the most important points in the address. Then, have them view (or read) the official 

response from the opposing political party. In a class discussion, compare the studentsô points to those that the 

opposing party representative chose to focus on. 

3. Have students research a U.S. cabinet office or independent regulatory agency. Have them create a brochure 

explaining its role in the national executive branch. 

4. Have students research a local issue that involves both federal and state (or regional, or local) regulatory 

agencies. Analyze the different roles that each agency plays in the issue and any interaction they may have 

with each other. Do they seem to cooperate with one another? Are they in conflict? (An example could be an 

issue related to the Chesapeake Bay watershed, using resources cited in the Virginia Department of 

Educationôs Lessons from the Bay at 
http://www.doe.virginia.gov/instruction/elementary_school/science/lessons_bay/about_watershed/index.shtml.) 

5. Have students research a federal court case that has had an impact on their family or community. Instruct 

them to trace the steps leading to the courtôs ruling. What have been (or what do you expect to be) the long-

term results of this court ruling? Why? 

6. Prepare and display a poster showing a symbolic hat for each presidential role: 

Å chief of state: Ceremonial head of the government 

Å chief executive: Head of the executive branch of government 

Å chief legislator: Proposer of the legislative agenda 

Å commander-in-chief: Head of the nationôs armed forces 

Å chief diplomat: Architect of American foreign policy 

Å chief of party: Leader of the political party that controls the executive branch 

Å chief citizen: Representative of all of the people 

Have students explain orally or in writing the significance of each hat and the power it represents. 

 

http://www.doe.virginia.gov/instruction/elementary_school/science/lessons_bay/about_watershed/index.shtml
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Attachment A: National Government versus State Government s ______________________ 

Name:  Date:  

 

Directions: Read the paragraphs below. Then, write answers to the questions that follow. 

 

The first type of government in America was based primarily on state government. Prior to the signing of the 

Constitution, America was made up of thirteen colonies, all of which were ruled by Great Britain. Following the 

Revolutionary War, these colonies basically governed themselves, although they had formed a league of 

friendship under the Articles of Confederation. They feared a strong central government like the one they lived 

with when they were ruled by Britain. However, it was soon discovered that this weak form of state government 

could not survive, and so the Constitution was drafted. 

 

The Constitution 

Å defines and limits the power of the national government 

Å defines the relationship between the national government and the individual state governments 

Å guarantees the rights of the citizens of the United States. 

 

This time, it was decided that a government system based on federalism would be established. In other words, 

power was to be shared between the national government and the state (local) governments. The opposite of this 

system of government is a centralized government in which the national government maintains all power. France 

and Great Britain have this system of government. 

 

Sharing power between the national government and state governments allows the United States to enjoy the 

benefits of diversity and unity. For example, the national government may develop a uniform monetary system 

with one currency. (Imagine having 50 different types of coins and bills, each with a different value, requiring a 

calculator for shopping in another state!) A national system is fair to everyone, and the states do not have to bear 

the heavy burden of regulating their currency. 

 

On the other hand, issues such as the death penalty for specified crimes have been left up to the individual states. 

The decision whether or not to have a death penalty depends on that stateôs history, needs, and philosophies. 
 

Source: Benôs Guide to Government for Kids. U.S. Government Printing Office. 

http://bensguide.gpo.gov/6-8/government/state/index.html 

 

Questions 

1. What was the first type of government in America? 

 

 

 

 

2. Why did the colonies form a weak government under the Articles of Confederation? 

 

 

 

 

3. What does the word federalism mean? 

 

 

 

 

4. What is the advantage of federalism? 

http://bensguide.gpo.gov/6-8/government/state/index.html
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Attachment B: Powers Denied the Federal  Government and State Governments  _______ 

 

Federal Government State Governments 

 

 May not violate the Bill of 

Rights 

 

 May not impose export 

taxes among states 

 

 May not use money from 

the Treasury without the 

passage and approval of an 

appropriations bill 

 

 May not change state 

boundaries 

 

 May not enter into treaties 

with other countries 

 

 May not print money 

 

 May not tax imports or 

exports 

 

 May not impair obligations 

of contracts 

 

 May not suspend a personôs 

rights without due process 
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Attachment C: Three Branches of Government  _______________________________________ 

 

 
Source: Benôs Guide to Government for Kids. U.S. Government Printing Office. 

http://bensguide.gpo.gov/6-8/government/state/index.html 

http://bensguide.gpo.gov/6-8/government/state/index.html
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Attachment D: Three Branches of Government ñQuiz _________________________________ 

Name:  Date:  

 

 

1. Federalism is  . 

 

2. Federalism is established by   

  

  . 

 

3. The powers of government are shared by the   ,  , 

 

 and    levels of government. 

 

4. The Constitution of the United States of America establishes a form of government in which 

 

   is supreme. 

 

5. The powers not given to the national government by the Constitution of the United States of America are 

 

 reserved for  . 

 

6. List two responsibilities of the national government: 

   

 

   

 

7. The Constitution of the United States of America denies powers to which governments? 

 

   

 

8. On the back of this page, draw a brief graphic organizer (web) that shows the three branches of the national 

government and/or their most important powers (leadership). 

 

9. Describe why certain powers are denied to government. Include at least two examples of powers denied 

government. 

 



ORGANIZING TOPIC: Our Federal System of Government  

History and Social Science Standards of Learning Enhanced Scope and Sequence: Civics and Economics 68 

Attachment E:  The Legislative Branch  ________________________________________________ 

 

Article I of the Constitution established the legislative branch of the United States government. This 

branch is made up of the Congress and certain governmental support agencies, such as the Government 

Printing Office and the Library of Congress, that provide assistance to and support services for 

Congress. 

Article I of the Constitution gave Congress the power to make laws. Congress has two parts, the House 

of Representatives and the Senate. 
 

United  States Congress  
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 United States Senate  United States House of Representatives  
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Attachment F: Congressional Workload Table  ________________________________________ 

 

 

Congressional Workload 

1985ï2006 

HOUSE OF REPRESENTATIVES 
Congress Bills Introduced Bills Passed Days in Session 

99th (1985-86)  6,499  973  281  
100th (1987-88)  6,263  1,061  298  
101st (1989-90)  6,683  968  281  
102nd (1991-92)  7,771  932  277  
103rd (1993-94)  6,647  749  265  
104th (1995-96)  4,542  611  289  
105th (1997-98)  5,014  710  251  
106th (1999-2000)  5,815 957 272 
107th (2001-2002) 5,892 677 265 
108th (2003-2004) 5,547 801 243 
109th (2005-2006) 6,540 770 241 

SENATE 
Congress Bills Introduced Bills Passed Days in Session 

99th (1985-86) 3,386 940 313 
100th (1987-88) 3,325 1,002 307 
101st (1989-90) 3,669 980 274 
102nd (1991-92) 4,245 947 287 
103rd (1993-94) 3,177 682 291 
104th (1995-96) 2,266 518 343 
105th (1997-98) 2,718 586 296 
106th (1999-2000)  3,343 819 303 
107th (2001-2002) 3,242 554 322 
108th (2003-2004) 3,078 759 300 
109th (2005-2006) 4,163 684 297 

 
Source: The Dirksen Congressional Center, http://www.congresslink.org/print_basics_histmats_workloadstats.htm 

http://www.congresslink.org/print_basics_histmats_workloadstats.htm
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Attachment G: Legislative Branch Organizer and W ord Bank  __________________________ 

Name:  Date:  

 

Directions: Write the terms from the Word Bank underneath the headings to which they apply. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

WORD BANK  
 

bicameral 

denied 

House of Representatives 

expressed 

Senate 

enumerated 

 

committee work 

floor debate 

approves presidential appointments 

approves budgets 

interest groups 

sign into law by executive branch 

Structure Lawmaking 

Process 

Powers 

Legislative Branch 
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Attachment H: Executive Branch Structure  ___________________________________________ 

 

Executive Branch 

 

 

 

President 

 

Cabinet 

(departments) 

 

Vice 

president 

 

Independent 

agencies 
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Attachment I: Powers and Actions of the Executive Branch ____________________________ 

 

 

 

 

 

 

Powers and Actions of the Executive Branch 
 

 Carries out the law of the land 

 

 Prepares annual budget for congressional action 

 

 Appoints cabinet officers 

 

 Appoints ambassadors 

 

 Appoints federal judges 

 

 Administers federal bureaucracy 
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Attachment J: The State of  the Union Address  ________________________________________ 

Name:  Date:  

 

ñHe [the President] shall from time to time give to Congress Information of the State of the Union 

and recommend to their Consideration such Measures as he shall judge necessary and expedient;ò 

ï United States Constitution, Article II, Sec. 3 

 

Analyzing Primary Sources 

Explain in your own words what the above passage of the Constitution means. 

 

  

 

  

 

  

 

  

 

 

Background 

On a cold January morning, the president rode in a carriage drawn by six horses from his residence on Cherry 

Street in New York to Federal Hall for a joint meeting of the two bodies of Congress, the House of 

Representatives and the Senate. When George Washington personally delivered the first annual message to 

Congress on January 8, 1790, he was aware of his constitutional duty to deliver his message and of the precedent 

he was setting for future presidents. 

 

The presidentôs focus, however, was on the very concept of union itself. Washington and his administration were 

concerned with the challenges of establishing a nation and maintaining a union. The experiment of American 

democracy was in its infancy. Aware of the need to prove the success of the ñunion of states,ò Washington 

included a significant detail in his speech. Instead of datelining his message with the name of the nationôs capital, 

New York, Washington emphasized unity by writing ñUnited Statesò on the speechôs dateline. 

 

Since George Washingtonôs first speech to Congress, United States presidents have ñfrom time to timeò given 

Congress an assessment of the condition of the union. Presidents have used the opportunity to present their goals 

and agenda through broad ideas or specific details. The annual, or ñState of the Union,ò speechôs length, 

frequency, and method of delivery have varied from president to president and era to era. 

 

For example, Thomas Jefferson thought Washingtonôs oral presentation was too ñroyalò or kingly for the new 

republic. Likewise, Congressôs practice of giving a courteous reply in person at the presidentôs residence was too 

formal. Jefferson detailed his priorities in his first annual message in 1801 and sent copies of the written message 

to each house of Congress. The presidentôs annual message, as it was then called, was not actually spoken by any 

president for the next 112 years. The message was often printed in full or as excerpts in newspapers for the 

American public to read. 

 

The first president to revive Washingtonôs spoken precedent was Woodrow Wilson in 1913. Although 

controversial at the time, Wilson delivered his first annual message in person to both houses of Congress, 

outlining in it his legislative priorities. 

 

With the advent of radio and television, the presidentôs annual message has become not only an address to 

Congress but also an opportunity for the president to communicate with the American people. Calvin Coolidgeôs 

1923 speech was the first annual message broadcast on radio. Franklin Roosevelt began using the phrase ñState of 

the Unionò in 1935, which became the common name of the presidentôs annual message. Rooseveltôs successor, 
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Harry Truman, also set a precedent in 1947 when his State of the Union speech became the first to be broadcast 

on television. 

 

Most annual messages outline the presidentôs legislative agenda and national priorities in general or specific 

terms. James Monroe in 1823 discussed the centerpiece of his foreign policy, now known as the Monroe Doctrine, 

which called on European countries to end western colonization. Lincoln famously expressed his desire for slave 

emancipation in 1862, and Franklin Roosevelt spoke about the now-famous four freedoms during his State of the 

Union message in 1941. 

 

Whatever the form, content, delivery method, or broadcast medium, the presidentôs annual address is a backdrop 

for national unity. The State of the Union address gives the president an opportunity to reflect on the past while 

presenting hopes for the future to Congress, the American people, and the world. 

 
Source: ñFrom Time to Time: History of the State of the Union.ò PresidentialElection.com. 

http://www.presidentialelection.com/state_of_the_union/History_of_the_State_of_the_Union.htm 

 

 

 

Essay 

Select two presidents, and explain how each fulfill ed his constitutional duty to present information to Congress. 

 

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

http://www.presidentialelection.com/state_of_the_union/History_of_the_State_of_the_Union.htm
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Attachment K: Executive Branch Review  _____________________________________________ 

 

 

Executive Branch Review 
 

Structure of the executive branch 

(including the leaders and the parts of 

the bureaucracy) 

President 

Vice president 

The cabinet departments 

Independent agencies and regulatory groups 

Powers and duties of the executive 

branch 

Executes law of the land 

Prepares the annual budget 

Appoints cabinet officers 

Appoints judges 

Administers federal bureaucracy 

Ways the executive branch influences 

policy making 

Proposing legislation 

Giving the State of the Union address 

Appealing directly to the people 

Approving or vetoing bills 

Appointing officials that carry out the laws 

The bureaucracy is made up ofé 
The cabinet 

Independent agencies and regulatory groups 

 

 



ORGANIZING TOPIC: Our Federal System of Government  

History and Social Science Standards of Learning Enhanced Scope and Sequence: Civics and Economics 76 

Attachment L: Judicial Branch Structure  ______________________________________________ 

 

 
Source: United States Courts: Federal Courtsô Structure. 

http://www.uscourts.gov/FederalCourts/UnderstandingtheFederalCourts/FederalCourtsStructure.aspx 

http://www.uscourts.gov/FederalCourts/UnderstandingtheFederalCourts/FederalCourtsStructure.aspx
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Attachment M: About the United States  Courts  _______________________________________ 

 

 Article III of the United States Constitution establishes the judicial branch as one of the three 

separate and distinct branches of the federal government. The other two are the legislative and executive 

branches. 

 

 The federal courts often are called the guardians of the Constitution because their rulings protect 

rights and liberties guaranteed by the Constitution. Through fair and impartial judgments, the federal 

courts interpret and apply the law to resolve disputes. The courts do not make the laws. That is the 

responsibility of Congress. Nor do the courts have the power to enforce the laws. That is the role of the 

president and the many departments and agencies of the executive branch. 

 

 The founding fathers of the nation considered an independent federal judiciary essential to 

ensure fairness and equal justice for all citizens of the United States. The Constitution they drafted 

promotes judicial independence in two major ways. First, federal judges are appointed for life, and they 

can be removed from office only through impeachment and conviction by Congress of ñéTreason, 

Bribery, or other high Crimes and Misdemeanors.ò Second, the Constitution provides that the 

compensation of federal judges ñshall not be diminished during their Continuance in Office,ò which 

means that neither the president nor Congress can reduce the salary of a federal judge. These two 

protections help an independent judiciary to decide cases free from popular passions and political 

influence. 

Source: United States Courts. http://www.uscourts.gov/about.html 

http://www.uscourts.gov/about.html
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Attachment N: Study Gui de for the United States Courts  _______________________________ 

Name:  Date:  

 

1. What are the three distinct branches of the national government? 

   

   

   

 

2. Why is it said that the federal courts are ñthe guardians of the Constitutionò? 

   

   

   

 

3. What role does the judicial branch have in the lawmaking and law-enforcing processes? 

   

   

   

 

4. What is meant by the expression ñan independent court systemò? (Read the entire last paragraph. Your answer 

should summarize all of the information that pertains to the question. Answer in a complete paragraph.) 

   

   

   

   

   

   

   

   

 

5. What are the two ways the founding fathers made this happen? 

   

   

   

 

6. In your own words, write the reasons that a federal judge can be impeached. 
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Attachment O: Structure of the Federal Courts  ________________________________________ 

 

 

UNITED STATES SUPREME COURT 
Justices, no jury 

Jurisdiction: appellate and limited original 

UNITED STATES COURTS OF APPEALS 
Judges, no jury 

Jurisdiction: appellate 

UNITED STATES DISTRICT COURTS 
Judge, with or without jury 

Jurisdiction: original 

Cases on 

appeal from 

State Supreme 

Courts 
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Attachment P: Civil and Criminal Cases  ______________________________________________ 

 

Civil Cases  
 A federal civil case involves a legal dispute between two or more parties. To begin a civil lawsuit in 

federal court, the plaintiff files a complaint with the court and ñservesò a copy of the complaint on the defendant. 

The complaint describes the plaintiffôs injury, explains how the defendant caused the injury, and asks the court to 

order relief. A plaintiff may seek money to compensate for the injury, or may ask the court to order the defendant 

to stop the conduct that is causing the harm. The court may also order other types of relief, such as a declaration 

of the legal rights of the plaintiff in a particular situation. 

 At the conclusion of the evidence, each side gives a closing argument. In a jury trial, the judge will 

explain the law that is relevant to the case and the decisions the jury needs to make. The jury generally is asked to 

determine whether the defendant is responsible for harming the plaintiff in some way, and then to determine the 

amount of damages that the defendant will be required to pay. If the case is being tried before a judge without a 

jury, known as a ñbenchò trial, the judge will decide these issues. In a civil case, the plaintiff must convince the 

jury by a ñpreponderance of the evidenceò (i.e., that it is more likely than not) that the defendant is responsible for 

the harm the plaintiff has suffered. 

 

Criminal Cases  
 The judicial process in a criminal case differs from a civil case in several important ways. At the 

beginning of a federal criminal case, the principal actors are the United States attorney (the prosecutor) and the 

grand jury. The United States attorney represents the United States in most court proceedings, including all 

criminal prosecutions. The grand jury reviews evidence presented by the United States attorney and decides 

whether there is sufficient evidence to require a defendant to stand trial. 

 In a criminal trial, the burden of proof is on the government. Defendants do not have to prove their 

innocence. Instead, the government must provide evidence to convince the jury of the defendantôs guilt. The 

standard of proof in a criminal trial is proof ñbeyond a reasonable doubt,ò which means the evidence must be so 

strong that there is no reasonable doubt that the defendant committed the crime. 

 

Source: ñUnderstanding the Federal Courts.ò http://www.uscourts.gov/understand02/ 

 

http://www.uscourts.gov/understand02/


ORGANIZING TOPIC: Our Federal System of Government  

History and Social Science Standards of Learning Enhanced Scope and Sequence: Civics and Economics 81 

Attachment Q: Eastern Virginia  U.S. District Court  Caseloads  __________________________ 

 

 

 
Source: United States Courts. http://www.uscourts.gov/Statistics/JudicialFactsAndFigures/JudicialFactsAndFigures2008.aspx 
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Attachment R: Anticipation Guide ñJudici al Review  __________________________________ 

 

True or False 

 

1.   The power of the Supreme Court to determine whether laws are 

constitutional is written into the Constitution of the United States. 

 

2.   Judicial review was established by an act of Congress. 

 

3.   Judicial review was first applied to a situation in the 1803 case 

Marbury v. Madison. 

 

4.   Chief Justice John Marshall acted cleverly to avoid a conflict 

with the president and Congress when he helped establish judicial 

review. 

 

5.   The Supreme Court cannot declare state laws unconstitutional. 

 

6.   Judicial review is no longer an important power of the Supreme 

Court. 
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Attachment S: Judicial Review  ______________________________________________________ 

 

When it comes to disagreements, someone has to make the final decision. Interestingly, the writers of the 

Constitution did not specify which of the three branches of government would be the final decision-maker on 

Constitutional issues. Today, it is firmly established that the Supreme Court of the United States has the power to 

determine the constitutionality and legality of the acts of the other two branches of governmentða concept that is 

a fundamental characteristic of American government. But this was not always the case. 

 

In the case Marbury v. Madison, decided in 1803, the Supreme Court, for the first time, struck down an act of 

Congress as unconstitutional. This decision created the doctrine of judicial review and established the Supreme 

Court of the United States as chief interpreter of the Constitution. 

 

Historians say that the genius of Chief Justice John Marshallôs decision is that it established the power of the 

judicial branch to review the acts of the legislative and executive branches and declare them unconstitutional 

without creating a constitutional crisis. The Supreme Courtôs first decision declaring an act of Congress 

unconstitutional was acceptable because it did two things: the Court recognized that Congress gives the Judiciary 

certain powers, and at the same time, the Court restricted some of its own authority. 

 

By applying judicial review for the first time with a case that recognized the power of Congress and limited the 

power of the Court, Chief Justice Marshall successfully established the Supreme Courtðnot Congressðas the 

ultimate Constitutional authority without triggering what could have been adamant resistance from the legislative 

and executive branches. 

  

This skillful handling of a difficult situation established the Judiciary as an independent, equal branch of 

government. The concept of judicial review is so fundamental to the success and maintenance of American 

democracy that to this day, international delegations of judges and court staff study the American Judiciary to 

learn how they might apply this model in their own countries. 

 

Since Marbury v. Madison, the Supreme Court has relied heavily on the precedent it set in this case to ensure that 

government acts comply with the United States Constitution. The decision set the stage for pivotal decisions ever 

since, such as critical decisions regarding issues of race (Brown v. Board of Education, 1954), a presidential 

election (Bush v. Gore, 2000), and many other issues that have an impact on daily life in America. 

 

Judicial Review in Brown v. Board of Education 

Brown v. Board of Education is an important example of the Supreme Court using its power to declare the acts of 

a state government unconstitutional. In this historic case, the Supreme Court declared that racial segregation in 

public schools was a violation of the Constitution. Specifically, the Court held that the public schools involved in 

this case violated the 14th Amendment rights of minority children to be treated equally under the law. 

 

Judicial Review in Bush v. Gore 

The Supreme Court ruled that the manual re-counts of ballots in Florida should be abandoned because the re-

counts were unconstitutional and could not be completed by the December 12, 2000, deadline mandated by 

federal law. Without the precedent set in Marbury v. Madison, the Court would not have had the power to resolve 

such a dispute. 
 

Source: ñTwo Centuries Later: The Enduring Legacy of Marbury v. Madison (1803).ò United States Courts. 
http://www.uscourts.gov/EducationalResources/ConstitutionResources/LegalLandmarks/TheEnduringLegacyOfMarburyVMadison.aspx 

http://www.uscourts.gov/EducationalResources/ConstitutionResources/LegalLandmarks/TheEnduringLegacyOfMarburyVMadison.aspx
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Attachment T: Marbury v. Madison  __________________________________________________ 

Background of the case 

In the waning months of President John Adamôs term, when Chief Justice Oliver Ellsworth resigned, Adams first 

sought to reappoint former Chief Justice John Jay to the Supreme Court. Jay declined the appointment. Following 

Jayôs refusal, Adams nominated John Marshall, who then became the fourth Chief Justice of the United States on 

February 4, 1801. 

 

In the last few weeks of Adamsô administration, before President Thomas Jefferson took office, Congress 

authorized the appointment of 42 justices of the peace in the District of Columbia and Alexandria, Virginia. 

President Adams made appointments to these positions, and the Senate confirmed them on March 3, the day 

before Jefferson took office. The formal letters announcing the appointments were to be delivered by the 

Secretary of Stateôs Office. However, not all of the commissions were delivered by the deadline that night. 

 

William Marbury was one of those persons appointed a justice of the peace who failed to receive his appointment 

letter (commission) on time. He brought suit against Secretary of State James Madison for failing to deliver his 

commission by the deadline. Marbury went right to the Supreme Court and filed an original action seeking a writ 

of mandamus to compel Madison to deliver his commission. Marbury asserted that the Supreme Court was the 

proper jurisdiction to start this action under Section 13 of the Judiciary Act of 1789. This section of the Judiciary 

Act was later declared unconstitutional by the Supreme Court because it conflicted with Article III of the United 

States Constitution. 

 

President Jefferson believed that a court could not order him to have the commissions delivered, and Secretary of 

State Madison refused to appear before the Supreme Court. The Court then ordered Jefferson to show cause as to 

why the president should not comply with the writ of mandamus. 

 

 

Legal Issues 

On February 24, 1803, Chief Justice Marshall delivered the opinion of the Supreme Court in Marbury v. Madison. 

Justice Marshall began the opinion by outlining the case in terms of three legal issues: 

Å Issue #1: Whether Marbury had a right to the commission once it had been signed by the president and 

sealed by the Secretary of State 

Å Issue #2: Whether the existing laws established a remedy for the deprivation of the right 

Å Issue #3: Whether the Court should issue a writ of mandamus requiring delivery of the commission in an 

original action before the Court 

 

 

Decision of the Supreme Court 

Chief Justice Marshall continued with the decision. 

 

Issue #1: Whether Marbury Had a Right to the Commission 

Yes. Marshall found that Marbury had a right to the commission. The Court might have held that the commission 

was not in force until it was delivered. However, the justices stated that the commission went into effect as soon 

as the president signed it. 

 

Issue #2: Whether Existing Laws Established a Remedy 

Yes. The opinion found that a legal remedy was required for a legal wrong. Since the government of the United 

States is one ñof laws and not of men,ò the courts must grant a remedy for violation of legal rights. The Supreme 

Court decided that if an executive branch duty is established by the Constitution or federal law, the Judiciary 

could enforce it. 
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Issue #3: Whether the Court Should Issue a Writ of Mandamus in an Original Action 

No. Marshall found a conflict between the Judiciary Act of 1789, established by Congress, and the United States 

Constitution. He found that Section 13 of the Act allowed writs of mandamus, such as the action involved in this 

case. However, he found Section 13 of the Act to be unconstitutional because it was in direct opposition to Article 

III of the Constitution. 

 

The opinion admitted that Congress has the power to alter the jurisdiction of the Court. However, original 

jurisdiction for a writ of mandamus, such as the one in this case, was not permitted by the Constitution. In the 

opinion, Marshall established that a law in conflict with the Constitution is not valid. It also held that the Supreme 

Court had the power to invalidate such a law. 

 

In Marbury v. Madison, the Supreme Court at the beginning of its 1803 term asserted its power to review the 

constitutionality of executive and legislative actions. At the same time, the Court limited its power in this case: 

the Court decided that it would be unconstitutional for it to issue a writ of mandamus as an original action 

(provided for in the Judiciary Act) because doing so would violate Section III of the Constitution. 

 

The decision in Marbury v. Madison greatly expanded the power of the Supreme Court by establishing its right to 

overturn acts of Congress by declaring them unconstitutional, a power not explicitly granted by the Constitution. 

The Court exercised the system of checks and balances by assuming the authority to declare acts of Congress, and 

by implication, acts of the president, unconstitutional. After Marbury v. Madison, the Court became the final 

authority on what the Constitution means. The Supreme Court became, in fact as well as in theory, an equal 

partner in government. It has played that role ever since. 
 

Source: ñTwo Centuries Later: The Enduring Legacy of Marbury v. Madison (1803).ò United States Courts. 
http://www.uscourts.gov/EducationalResources/ConstitutionResources/LegalLandmarks/TheEnduringLegacyOfMarburyVMadison.aspx 

 

http://www.uscourts.gov/EducationalResources/ConstitutionResources/LegalLandmarks/TheEnduringLegacyOfMarburyVMadison.aspx
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Attachment U: Case Brief  for Marbury v. Madison  _____________________________________ 

Name:  Date:  

 

Organizing information helps you to separate the main ideas from the details and helps you remember information 

longer. Use the two-column note format below to do a case brief (study) of Marbury v. Madison. 

 

Marbury v. Madison Details 

Background of the case 

 

Legal issues 

 

Decision of the 

Supreme Court  
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Attachment V: Review of the Judicial Branch  _________________________________________ 

Name:  Date:  

 

Directions: Compete the organizer below describing the structure of the federal judicial branch of government. 

 

 

1. Judicial review is  . 

 

2. Marbury v. Madison established  . 

 

3.   is the supreme law of the land. 

 

4. Compare and contrast civil and criminal cases, using the Venn diagram below. 

 

 

5. Fill in the boxes below to describe the structure of the federal courts. 

 

United States   

Organization:   

Jurisdiction:   

United States   

Organization:   

Jurisdiction:   

United States   

Organization:   

Jurisdiction:   

Civil  Criminal  
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Attachment W: Sample Assessment Items  ____________________________________________ 

Asterisk (*) indicates correct answer. 

Essay Questions 

1. How does the Constitution of the United States divide 

power among the state and national levels of 

government? 

2. How are the responsibilities of government separated 

among the branches of government at the national 

level? 

3. Compare and contrast the expressed and implied 

powers of Congress. 

4. Discuss ways the president has a significant role in 

the policy-making process. 

5. Discuss why the Supreme Court of the United States 

has both original and appellate jurisdiction. 

6. Explain why and how the principle of judicial review 

began. 

7. Compare and contrast civil and criminal cases in the 

federal court system. 

 

Multiple -Choice Questions 

 

 

 

 

 

 

8. What would be the best title for the chart above? 

A The Executive Branch 

B Checks and Balances 

C Responsibilities of Government* 

D Reserved Powers 

 

9. In our federal system of government 

A the national government is supreme.*  

B the state government has the final say. 

C national and state constitutions are equal. 

D national laws and state laws must agree. 

10. The federal bureaucracy is administered by the 

A Supreme Court. 

B House of Representatives. 

C United States Senate. 

D executive branch.*  

11. Elected officials write laws for all of the following 

reasons EXCEPT 

A to revise the Bill of Rights.*  

B in response to information from interest groups. 

C in response to issues. 

D as solutions to problems. 

12. One way the president influences the policy-making 

process is by 

A introducing bills on the Senate floor. 

B declaring bills unconstitutional. 

C removing federal judges. 

D giving the State of the Union address.*  

13. Cabinet departments and independent regulatory 

agencies 

A are part of the legislative branch. 

B help carry out federal laws.*  

C pass bills into laws. 

D are appointed by Congress. 

14. Which federal court uses a jury to determine the 

outcome of a case? 

A United States Court of Appeals 

B United States Maritime Court 

C United States Supreme Court 

D United States District Court* 

 

National 

Å Conducts foreign affairs 

Å Levies taxes 

Å Regulates interstate 

commerce 

State 

Å Promotes public health 

Å Protects public safety 

Å Promotes welfare 
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ORGANIZING TOPIC 

Elections and Political Parties  

Standard(s) of Learning  _____________________________________________________________ 

CE.5 The student will demonstrate knowledge of the political process at the local, state, and national levels of 

government by 

a) describing the functions of political parties; 

b) comparing the similarities and differences of political parties; 

c) analyzing campaigns for elective office, with emphasis on the role of the media; 

d) examining the role of campaign contributions and costs; 

e) describing voter registration and participation; 

f) describing the role of the Electoral College in the election of the president and vice president; 

g) participating in simulated local, state and/or national elections. 

Essential Understandings, Knowledge, and Skills  ______________________________________ 
Cor relation to  

Instructional Materials  

Skills (to be incorporated into instruction throughout the academic year)  

Examine and interpret primary and secondary source documents.  _________________  

Create and explain maps, diagrams, tables, charts, graphs, and spreadsheets.  _________________  

Analyze political cartoons, political advertisements, pictures, and other graphic media.  _________________  

Distinguish between relevant and irrelevant information.  _________________  

Review information for accuracy, separating fact from opinion.  _________________  

Identify a problem, weigh the expected costs and benefits and possible consequences of 

proposed solutions, and recommend solutions, using a decision-making model.  _________________  

Formulate an informed, carefully reasoned position on a community issue.  _________________  

Select and defend positions in writing, discussion, and debate.  _________________  

Content  

Explain how political parties play a key role in government and provide opportunities for 

citizens to participate in the political process.  _________________  

Identify the functions of political parties: 

Å Recruiting and nominating candidates  _________________  

Å Educating the electorate about campaign issues  _________________  

Å Helping candidates win elections  _________________  

Å Monitoring actions of officeholder  _________________  

Explain that a two-party system characterizes the American political process.  _________________  

Explain that although third parties rarely win elections, they play an important role in 

public politics, as follows: 

Å Introduce new ideas and/or press for a particular issue  _________________  

Å Often revolve around a political personality (e.g., Theodore Roosevelt)  _________________  

Compare the similarities and differences between parties, using the following information 

as a guide: 

Å Similarities between parties: 

Ǔ Organize to win elections  _________________  

Ǔ Influence public policies  _________________  
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Ǔ Reflect both liberal and conservative views  _________________  

Ǔ Define themselves in a way that wins majority support by appealing to the 

political center  _________________  

Å Differences between parties: 

Ǔ Stated in a partyôs platform and reflected in campaigning  _________________  

Explain that voters evaluate information presented in political campaigns to make 

reasoned choices among candidates.  _________________  

Explain the following strategies for evaluating campaign speeches, literature, and 

advertisements for accuracy: 

Å Separating fact from opinion  _________________  

Å Detecting bias  _________________  

Å Evaluating sources  _________________  

Å Identifying propaganda  _________________  

Explain how the media play an important role in the political process by doing the 

following in elections: 

Å Identifying candidates  _________________  

Å Emphasizing selected issues  _________________  

Å Writing editorials, creating political cartoons, publishing op-ed pieces  _________________  

Å Broadcasting different points of view  _________________  

Explain that running for political office is expensive.  _________________  

Explain that rising campaign costs 

Å require candidates to conduct extensive fund-raising activities  _________________  

Å limit opportunities to run for public office  _________________  

Å give an advantage to wealthy individuals who run for office  _________________  

Å encourage the development of political action committees (PACs)  _________________  

Å give issue-oriented interest groups increased influence.  

Explain how the high cost of getting elected has changed campaigning for public office.  _________________  

Explain campaign finance reform, using the following information as a guide: 

Å Rising campaign costs have led to efforts to reform campaign finance laws.  _________________  

Å Limits have been placed on the amount individuals may contribute to political 

candidates and campaigns.  _________________  

Explain that voting is a basic responsibility of citizenship.  _________________  

Explain that only citizens who register can participate in primary and general elections.  _________________  

Explain why the number of citizens who register and vote is related to how important 

election issues are to citizens.  _________________  

Identify the qualifications to register to vote in Virginia: 

Å Citizen of the United States  _________________  

Å Resident of Virginia and precinct  _________________  

Å At least 18 years of age by day of general election  _________________  

Identify ways to register to vote in Virginia: 

Å In person at the registrarôs office, at the Department of Motor Vehicles, or at other 

designated sites  _________________  

Å By mail-in application  _________________  

Identify that voter registration is closed 22 days before elections.  _________________  

Identify the factors in predicting which citizens will vote: 

Å Education  _________________  

Å Age  _________________  

Å Income  _________________  

Identify reasons why citizens fail to vote: 
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Å Lack of interest  _________________  

Å Failure to register  _________________  

Explain that the percentage of voters who participate in presidential elections is usually 

greater than the percentage of voters who participate in state and local elections.  _________________  

Identify that every vote is important.  _________________  

Explain how the Electoral College process is used to select the president and vice 

president of the United States, using the following information as a guide: 

Å The slate of electors to the Electoral College for each state is chosen by popular vote.  _________________  

Å Most states have a winner-take-all system.  _________________  

Å The electors meet to vote for president and vice president.  _________________  

Explain that the winner-take-all system leads to the targeting of densely populated states 

for campaigning, although candidates must pay attention to less populated states whose 

electoral votes may make the difference in tight elections.  _________________  

Explain how the number of electors of each state is based on the size of the stateôs 

Congressional representation, which is based on the stateôs population.  _________________  

Explain why the requirements for a majority vote to win in the Electoral College favors a 

two-party system.  _________________  

Identify that all citizens can learn the importance of the individualôs participation in the 

political process either through direct involvement in campaigns or through simulations.  _________________  

Describe how student participation in the democratic process can include 

Å participating in campaigns  _________________  

Å participating in classroom and online simulations.  _________________  
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Sample Resources  __________________________________________________________________ 

Below is an annotated list of Internet resources for this organizing topic. Copyright restrictions may exist for the 

material on some Web sites. Please note and abide by any such restrictions. 

 

Administering and Enforcing Federal Campaign Finance Laws. Federal Election Commission. 

http://www.fec.gov/. This site contains information on campaign finance and PACs. It also supplies 

statistics on voter registration and turnout for recent elections. 

America Votes. Presidential Campaign Memorabilia from the Duke University Special Collections Library. Duke 

University. http://scriptorium.lib.duke.edu/americavotes/. This site offers excellent information, pictures, 

and ephemera. 

Daryl Cagleôs Political Cartoonists Index. http://www.cagle.com/politicalcartoons/teacher/. This site provides 

links to most of the well known political cartoonists. It includes five lesson plans. The site gives teachers 

permission to print the cartoons for instructional purposes. 

Document Analysis Worksheets. National Archives and Records Administration. 

http://www.archives.gov/education/lessons/worksheets/. This site supplies worksheets for analyzing every 

type of primary source document; including written documents, pictures, political cartoons, and sound 

recordings. 

ñElectionséthe American Way.ò The Learning Page. Library of Congress. 

http://frontiers.loc.gov/ammem/ndlpedu/features/election/index2.html. This site is an interactive tool for 

students and teachers on candidates, voters, the election process, issues, and party system. 

League of Women Voters. http://www.lwv.org/. This site contains information on the Leagueôs efforts for election 

campaign finance reform. The League offers nonpartisan information during elections. 

Project Vote Smart: The Voterôs Self-Defense System. http://www.vote-smart.org/. This is the site of a nonpartisan 

organization begun by many elected leaders, including former presidents Ford and Carter. It contains 

information on all the major political issues. 

Public Agenda. http://www.publicagenda.org/. This is the site of a nonpartisan, nonprofit public opinion research 

and citizen education organization. It provides information on most issues of interest to students and 

contains backgrounds and opposing points of view. 

Rock the Vote: Building political power for young people. http://www.rockthevote.com. This site was very active 

in the last presidential election. It provides information about government policy and resources on issues of 

interest, including violence, free expression, the economy, education, and the environment. 

Youth Leadership Initiative. University of Virginia. http://youthleadership.net/index.jsp. This site provides access 

to lesson and simulations on the election process. 

http://www.fec.gov/
http://scriptorium.lib.duke.edu/americavotes/
http://www.cagle.com/politicalcartoons/teacher/
http://www.archives.gov/education/lessons/worksheets/
http://frontiers.loc.gov/ammem/ndlpedu/features/election/index2.html
http://www.lwv.org/
http://www.vote-smart.org/
http://www.publicagenda.org/
http://www.rockthevote.com/
http://youthleadership.net/index.jsp
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Session 1: Unit Overview  ____________________________________________________________ 

Materials  

Å Textbook or other instructional resources 

Å Attachment A: Political Process Vocabulary List 

Å Attachment B: Unit Graphic Organizer 

Instructional Activities  

1. Distribute copies of Attachment A, and explain that because this unit will make use of many terms that may 

be unfamiliar, the terms used in each dayôs lesson will be highlighted and discussed at the beginning of each 

class. Students should keep their vocabulary list handy throughout the unit and use it to fill in each dayôs 

definitions. They can use their list to study for a weekly vocabulary quiz on these terms. 

2. Display the term political process, and ask students to help define it. Once you have a good class definition 

displayed, direct students to fill in the definition on their vocabulary list. 

3. Display the organizer on Attachment B, and use it to provide students with a general understanding of the 

political process and to set a purpose for the unit. Briefly describe each section of the organizer. 

4. Assign students to read in the textbook or another instructional resource the section on political parties. 
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Session 2: Political Parties  ___________________________________________________________ 

Materi als 

Å Attachment A: Political Process Vocabulary List 

Å Textbook or other instructional resources 

Instructional Activities  

1. Display the dayôs vocabulary terms, and briefly discuss their meanings. Direct students to add the definitions 

(and the terms, if necessary) to their Political Process Vocabulary List. 

2. Hold a brief Q&A to ensure students have read and understood the section in the textbook or other 

instructional resource on political parties and to provide additional background knowledge. 

3. Lecture and provide notes on the American two-party system. Explain that a two-party system characterizes 

the American political process. Name the two parties, show their symbols, and give students a brief overview 

of their major national leaders and their positions on some major issues currently in the news. Explain how 

the political parties play a key role in government and provide opportunities for citizens to participate in the 

political process. They 

Å recruit and nominate candidates 

Å educate the electorate about campaign issues 

Å help candidates win elections 

Å monitor actions of officeholders. 

4. Explain that although third parties rarely win elections, they play an important role in public politics by 

introducing new ideas and/or pressing for a particular issue (e.g., environmental sustainabilityðThe Green 

Party) and often by revolving around a political personality (e.g., Theodore RooseveltðProgressive [ñBull 

Mooseò] Party of 1912). 

5. Explain that all political parties share certain similarities, such as 

Å organizing to win elections 

Å influencing public policies 

Å reflecting both liberal and conservative views 

Å defining themselves in a way that wins majority support by appealing to the political center. 

Inform students that the major differences between parties are stated in the their platforms and reflected in 

their campaigning. 

6. Divide the class into groups of four or five students each. Tell them that tomorrow each group will create a 

political party of their own. They will need a name, a symbol, and five to seven issues on which the group can 

form positions by coming to a consensus. Each party will make a poster showing its name, symbol, and 

positions of the issues. Then, each party will report to the class. 
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Session 3: Creating a Political Party  __________________________________________________ 

Materials  

Å Attachment A: Political Process Vocabulary List 

Å Markers 

Å Poster board 

Instructional Activities  

1. Display the dayôs vocabulary terms, and briefly discuss their meanings. Direct students to add the definitions 

(and the terms, if necessary) to their Political Process Vocabulary List. 

2. Distribute art materials. Allow students to meet in their political party groups and complete the assignment to 

create a political party, as outlined in step 6 of the previous session. Be sure they include 

Å a name 

Å a symbol 

Å five to seven issues on which the group can form positions by coming to a consensus. 

Have each party make a poster showing its name, symbol, issues, and positions of the issues. 

3. Direct each party to display their poster and present their platform issues and positions. 

4. Instruct students to describe in two or three sentences the process of compromise their group used to come up 

with their positions on the issues. 
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Session 4: The Political Spectrum  ____________________________________________________ 

Materials  

Å Attachment A: Political Process Vocabulary List 

Å Attachment C: Political Spectrum Chart 

Å Internet access 

Instructional Activities  

1. Display the dayôs vocabulary terms, and briefly discuss their meanings. Direct students to add the definitions 

(and the terms, if necessary) to their Political Process Vocabulary List. 

 

POLITICAL SPECTRUM 
 

 Liberal  |  Conservative  

Center  

 

2. Display the political spectrum graphic shown above. Define the terms liberal and conservative. Explain that 

liberals generally favor more government involvement in regulating societyôs social issues and solving social 

problems, while conservatives favor less government involvement. For example, conservatives often 

champion tax cuts, while liberals often favor higher taxes as a means of funding social programs. Lead a 

discussion, using political issues currently in the news. 

3. Emphasize that both of the major political parties have members who hold liberal and conservative views; 

however, relatively more Republicans hold conservative views, and relatively more Democrats hold liberal 

views. Both parties try to win elections by appealing to the political center. 

4. Distribute copies of Attachment C. Add issues to the chart that are currently in the news. Divide students into 

pairs and direct them to complete the chart by researching political issues and points of view. Discuss results 

with the class. (NOTE: Information on issues and points of view is available on the Internet from Public 

Agenda. http://www.publicagenda.org/.) 

5. Direct students to analyze the political cartoon in todayôs newspaper. 

http://www.publicagenda.org/
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Session 5: Political Cartoons  _________________________________________________________ 

Materials  

Å Attachment A: Political Process Vocabulary List 

Å Political cartoon from yesterdayôs newspaper 

Å Attachment D: Election Day 

Å Attachment E: Cartoon Analysis Chart 

Å Internet access 

Instructional Activities  

1. Display the dayôs vocabulary terms, and briefly discuss their meanings. Direct students to add the definitions 

(and the terms, if necessary) to their Political Process Vocabulary List. 

2. Explain to students that political cartoons reflect a particular time and place by referencing current events, 

situations, and political views that informed people will  easily recognize. Display the political cartoon from 

yesterdayôs newspaper, and hold a class discussion on what it depicts and what it means. Is the cartoonôs 

purpose only for entertainment, like the comics, or does it have a more serious purpose? If it does, what is itôs 

purpose? What point of view is the cartoonist expressing? 

3. Explain that the cartoon the class is going to analyze was published around the time women were first 

permitted to vote. Display the visual on Attachment D. Then, distribute copies of Attachment E, and go 

through the Level 1 analysis with students. Direct them to complete Levels 2 and 3 on their own. Discuss 

student findings after each level. 

4. Inform students they will have to draw their own political cartoon, and give them five minutes to begin 

thinking and sketching. 
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Session 6: Election Project  ___________________________________________________________ 

Materials  

Å Attachment F: Election Project Description 

Å Sample election-related editorial, political cartoon, biographical sketch, and/or other literature 

Å Textbook or other instructional resources 

Instructional Activities  

1. Distribute copies of Attachment F. Explain that the project has 10 components and that grades will be 

determined according to the point values listed. Missing elements will result in losing all of the points for that 

item. Partial credit will be given where appropriate. Go over each element of the project. Show examples of 

an election-related editorial, political cartoon, biographical sketch, and/or other literature. 

2. Assign students to read in the textbook or another instructional resource the section on voter turnout. 
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Session 7: Voter Registration and Vot er Turnout  _______________________________________ 

Materials  

Å Attachment A: Political Process Vocabulary List 

Å Copies of the Virginia Voter Registration Application Form (available at 

http://www.sbe.virginia.gov/cms/documents/VoterRegistration/sbe_voter_app_DOJ-Printed.pdf) 

Å Attachment G: Voting Statistics, Virginia 2008 

Å Internet access 

Å Textbook or other instructional resources 

Instructional Activities  

1. Display the dayôs vocabulary terms, and briefly discuss their meanings. Direct students to add the definitions 

(and the terms, if necessary) to their Political Process Vocabulary List. 

2. Distribute copies of the Virginia Voter Registration Application Form. Instruct students to study the form to 

find the requirements for registration (e.g., age, residency). You may need to explain several of the questions, 

particularly references to being declared incompetent. 

3. Display notes on the basics of voter registration: 

Å Qualifications to register to vote in Virginia: 

Ǔ Citizen of the United States 

Ǔ Resident of Virginia and precinct 

Ǔ At least 18 years of age by day of general election 

Å Ways to register in Virginia: 

Ǔ In person at the registrarôs office 

Ǔ In person at the Division of Motor Vehicles 

Ǔ In person at other designated sites 

Ǔ By mail-in application 

Å Registration closes 22 days before elections. 

Have students copy the notes, and discuss them with the class, answering any questions that may arise. Ask 

why there is no way to register to vote online yet. 

4. Ask students to turn to the section in the textbook or other instructional resource on voter turnout. Also, 

display the visual on Attachment G, and have students examine it. Explain that the registration process has 

become more convenient in recent years, yet voter turnout is often low. Direct them to identify three reasons 

people may not vote. Ask them to brainstorm with a fellow student ways to increase voter turnout. Hold a 

class discussion on student suggestions. Emphasize that turnout is higher in an election expected to be close 

or one in which voters have a keen interest in the outcome. 

5. Assign students to read in the textbook or another instructional resource the section on rising campaign costs. 

http://www.sbe.virginia.gov/cms/documents/VoterRegistration/sbe_voter_app_DOJ-Printed.pdf
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Session 8: Rising Campaign Costs  ___________________________________________________ 

Materials  

Å Attachment A: Political Process Vocabulary List 

Å Textbook or other instructional resources 

Å Attachment H: Political Cartoon 

Instructional Activities  

1. Display the dayôs vocabulary terms, and briefly discuss their meanings. Direct students to add the definitions 

(and the terms, if necessary) to their Political Process Vocabulary List. 

2. Lecture and provide notes on the rising cost of campaigning for public office. Explain that rising campaign 

costs 

Å require candidates to conduct extensive fund-raising activities 

Å limit opportunities to run for public office 

Å give an advantage to wealthy individuals who run for office 

Å encourage the development of political action committees (PACs) 

Å give issue-oriented interest groups increased influence. 

Explain how rising campaign costs have led to efforts to reform campaign finance laws. Describe the terms of 

some recent laws, such as placing limits on the amount individuals may contribute to political candidates and 

campaigns. 

3. Display the visual on Attachment H, and have students examine the cartoon. Ask students to explain the 

concern the cartoonist has with campaign costs. 

4. Assign students to read in the textbook or another instructional resource the section on the Electoral College. 
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Session 9: The Electoral College  _____________________________________________________ 

Materials  

Å Attachment A: Political Process Vocabulary List 

Å Textbook or other instructional resources 

Å Attachment I: Electoral Votes 

Instructional Activities  

1. Display the dayôs vocabulary terms, and briefly discuss their meanings. Direct students to add the definitions 

(and the terms, if necessary) to their Political Process Vocabulary List. 

2. Explain the Electoral College system, including the following: 

Å The number of electors of each state is based on the size of the stateôs Congressional representation, 

which is based on the stateôs population. Ask students to look in the textbook or other instructional 

resources at the map of electoral votes. 

Å The number of electors of each state changes after each census. Display the chart on Attachment I, and 

review it. 

Å The slate of electors to the Electoral College for each state is chosen by popular vote. 

Å The electors meet to vote for president and vice president of the United States. 

Å The winner-take-all system leads to the targeting of densely populated states for campaigning, although 

candidates must pay attention to less populated states whose electoral votes may make the difference in 

tight elections. 

3. Explain why the requirements for a majority vote to win in the Electoral College favors a two-party system. 

Ask whether the Electoral College actually serves to prevent a third party from becoming as popular and 

viable as the existing two parties. Why, or why not? 

4. Using the 2000 election as an example, explain to students how a candidate can win the popular vote and still 

lose the election. 

5. Explain that in tomorrowôs class, the students will simulate the Electoral College. Ask for volunteers to be the 

two candidates. If time permits, explain the next dayôs procedure in order to give the candidates time to think 

about their stands and their campaigning strategies for gaining the most Electoral College votes. 
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Session 10: Electoral College  Simulation  _____________________________________________ 

Materials  

Å Attachment A: Political Process Vocabulary List 

Å Textbook or other instructional resources 

Instructional Activities  

1. Display the dayôs vocabulary terms, and briefly discuss their meanings. Direct students to add the definitions 

(and the terms, if necessary) to their Political Process Vocabulary List. 

2. Explain that the class is going to simulate the working of the Electoral College. Decide on two candidates for 

president. Divide the rest of the class into five to seven groups of various sizes to be the electors from states 

of different-size populations. 

3. Direct the candidates to campaign among the statesô electors for votes, pointing out that because of the 

winner-take-all system, gaining the majority of votes in the larger electoral delegations is more important than 

in the smaller delegations. After 10 to 15 minutes of campaigning, direct electors from each state to vote on 

secret ballots within their state and tally their stateôs electoral votes, using the winner-take-all system. 

4. Next, determine the popular voted by tallying all the studentôs ballots together. Did the winner-take-all system 

cause an outcome different from the popular vote? If it didnôt, is it possible that it could have? How? Discuss 

the campaigning strategies used by the candidates and the reasons for those strategies. 

5. Assign students to read in the textbook or another instructional resource the section on the role of the media in 

elections. 
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Session 11: The Role of the Media in Elections  ________________________________________ 

Materials  

Å Attachment A: Political Process Vocabulary List 

Å Newspapers 

Å Textbook or other instructional resources 

Instructional Activities  

1. Display the dayôs vocabulary terms, and briefly discuss their meanings. Direct students to add the definitions 

(and the terms, if necessary) to their Political Process Vocabulary List. 

2. Discuss what makes up the mass media (TV, radio, newspapers, national magazines, Internet). Ask students 

to give examples. Why is it called the ñmassò media? 

3. Explain that the mass media plays an important role in the political process by doing the following in 

elections: 

Å Identifying the candidates 

Å Emphasizing selected issues (i.e., selecting certain issues to emphasize and others not to emphasize) 

Å Writing editorials, creating political cartoons, publishing op-ed pieces (articles) 

Å Broadcasting different points of view 

4. Locate an example of the print media doing each of the things listed above, and make five copies of each. 

Divide students into five groups, and direct them to examine the content and appearance of each example. 

After the groups have finished their examinations, discuss as a class the nature of each example. Discuss how 

they are similar and how they are different. 

5. Assign students to read in the textbook or another instructional resource the section on campaign propaganda 

techniques. 
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Session 12: Evaluating Campaign Ads and Other Rhetoric  ____________________________ 

Materials  

Å Attachment A: Political Process Vocabulary List 

Å Textbook or other instructional resources 

Å Examples of campaign ads and other campaign literature 

Å Videos of campaign ads (optional) 

Instructional Activities  

1. Display the dayôs vocabulary terms, and briefly discuss their meanings. Direct students to add the definitions 

(and the terms, if necessary) to their Political Process Vocabulary List. 

2. Display copies of campaign ads and other literature, such as speeches and brochures (and/or show videos of 

them), and use them to facilitate a class discussion of campaign techniques. Direct students to use information 

from the textbook or other instructional resources to list the characteristics of the displayed items. Display 

student suggestions, and then have the class select the best three or four. 

3. Ask students to open their textbooks or other instructional resources to the description of the propaganda 

techniques used by candidates in election campaigns. Go over the definition of each, and give an example. 

Å Glittering generalities: Using ideas and phrases with which everyone agrees (e.g., ñI love America and 

freedom.ò) 

Å Testimonials: Using the endorsement and active support of a well-known person (e.g., President Obama 

campaigning for other Democrats). 

Å Transfer: Connecting himself/herself with a respected group (e.g., ñI served in the Army in World War 

II.ò) 

Å Plain folks: Trying to make voters think he or she has the same sort of life and lives in the same ordinary 

neighborhood as they do (e.g., ñIôm a member of the Jefferson Elementary PTA, where my daughter goes 

to school. Public education is very important to me.ò) 

Å Bandwagon: Appealing to the human instinct to want to support a winner (e.g., ñThe polls show that Iôm 

ahead by seven percentage points.ò) 

Include any others listed in the textbook or other instructional resources. Discuss each technique. Ask 

students to look again at the displayed items and identify the techniques used in each. Ask whether they are 

effective, and why. 

4. Explain that voters must not only identify propaganda in campaign ads, speeches, and other literature, but 

they must separate fact from opinion, detect bias, and evaluate sources cited in order to evaluate the accuracy 

of campaign rhetoric. Being a responsible voter involves doing all of these things. Have students look through 

the displayed items again to locate and evaluate examples of fact vs. opinion, bias, and sources. 

5. Instruct students to write 10 questions to use in tomorrowôs review game. 
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Session 13: Assessment  _____________________________________________________________ 

Materials  

Å Attachment J: Sample Assessment Items 

Instructional Activities  

1. Distribute copies of Attachment J, and have students complete the assessment. 
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Additional Activities  ________________________________________________________________ 

1. Have students research the positions of various national and Virginia political groups on issues of interest to 

the students. Based on their research, have them draw the political spectrum and locate these groups on the 

spectrum. 

2. Have students analyze specific campaign advertisements and other campaign tactics to identify propaganda 

and bias. Then, have them conduct a survey to determine how effective these advertisements and other tactics 

are in winning voters. 

3. Have students select a third party that is active and research its candidates, issues, and successes. 

4. Have students design a platform for two or three parties with issues that are important to young people. Hold 

a mock election among the parties, and guide students in analyzing the results. 

5. Have students simulate a debate between two candidates for national, state, or local office. 
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Attachment A: Political Process Vocabulary List  ______________________________________ 

Term Definition  

political process  

nominating  

electorate  

officeholder  

two-party system  

liberal  

conservative  

platform  

reasoned choice  

bias  

propaganda  

editorial  

op-ed piece  

finance  

issues-oriented  

precinct  

primary  

registrar  

voter turnout  

media  

forum  

elector  

Electoral College  

majority  

political action 

committee (PAC) 
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Attachment B: Unit Graphic Organizer  _______________________________________________ 

 

 

 

 

 

 

 

Political Parties and Elections  

Political Parties  
Å Functions 

Å Characteristics of 

the two major 

parties 

Å Third parties 

Elections  
Å Voter registration 

Å Voter participation 

Å Campaign costs 

Å Role of media 

Å Electoral College 
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Attachment C: Political Spectrum  Chart  ______________________________________________ 

Name:  Date:  

 

Directions: Fill in the chart below. 

1. Write additional political issues in the news in the blocks in column 1. 

2. Write ñGenerally Forò or ñGenerally Againstò in the blocks in columns 2 and 3. 

 

Political Spectrum Chart  

Issue Liberal  Conservative 

Government-provided health insurance   

Tax cuts   

Cuts in government spending on welfare   

Government restrictions on businesses that pollute the air   
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Attachment D: òElection Day ó Political Cartoon  ______________________________________ 

 

 

 
Source: Library of Congress 
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Attachme nt E: Cartoon Analysis Chart  _______________________________________________ 

Cartoon Analysis Chart 
Level 1 

Visuals Words (not all cartoons include words) 

1. List the objects or people you see in the cartoon.  2. What is the cartoonôs caption and/or title? 
 
 
 
3. What are three words or phrases used by the 

cartoonist to identify objects or people within the 
cartoon? 

 
 
 
4. Are there any important dates or numbers that 

appear in the cartoon? If so, what are they? 

Level 2 

Visuals Words 

5. Which of the objects on your list are symbols? 
 
 
 
 
 
6. What do you think each symbol means? 

7. Which words or phrases in the cartoon appear to 
be the most significant? Why do you think so? 

 
 
 
 
8. List adjectives that describe the emotions portrayed 

in the cartoon. 

Level 3 
9. Describe the action taking place in the cartoon. 
 
 
 
10. Explain how the words in the cartoon clarify the symbols. 
 
 
 
11. Explain the message of the cartoon. 
 
 
 
12. What interest groups would agree/disagree with the cartoonôs message? Why? 

Source: National Archives 
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Attachment F: Election Project  Instructions  ___________________________________________ 

 

Directions: Become an expert on the candidates and issues in the coming election. Trace various aspects of the 

election process by completing an election project according to the following steps. 

 

Election Project 

Project step Points 

1. Include a biographical sketch or profile of the two candidates for _____. Possibly include 
family, education, previous experience, and pictures. 

10 

2. Include a biographical sketch or profile of the candidates running for _____ from your 
district. 

10 

3. Summarize a current event article concerning the _____ race. 
10 

4. Summarize another current event article concerning the _____ race. 
10 

5. Summarize a current event article concerning _____ (a local issue or referendum on the 
ballot). 

10 

6. Summarize the key topics discussed in a debate between the candidates for _____. 
10 

7. Provide a political cartoon related to an election with an explanation in your own words 
regarding the message the cartoonist hoped to convey. 

10 

8. Draw an original political cartoon about an issue or candidate in the election. 
10 

9. Summarize a newspaper editorial relating to the upcoming elections (include a copy of 
the editorial).  

10 

10. Select an election in another state, and list the candidates, their parties, and the major 
issues and positions of each candidate. 

10 

Total possible points: 100 
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Attachment G: Voting  Statistics, Virginia 200 8 ________________________________________ 

 

 

 

Voting Statistics 

2008 Presidential Election in Virginia 

Voting age population ...... 5,975,728 

Registered voters .............. 5,034,660 

Percent of voting age 

population registered .............. 84.3% 

Turnout ............................. 3,752,858 

Percent of registered 

population to vote .................. 74.5% 

Percent of voting age 

population to vote .................. 62.8% 

 

 
Source: Virginia State Board of Elections. https://www.voterinfo.sbe.virginia.gov/election/DATA/2008/07261AFC-9ED3-410F-B07D-

84D014AB2C6B/Official/95_s.shtml 

 

https://www.voterinfo.sbe.virginia.gov/election/DATA/2008/07261AFC-9ED3-410F-B07D-84D014AB2C6B/Official/95_s.shtml
https://www.voterinfo.sbe.virginia.gov/election/DATA/2008/07261AFC-9ED3-410F-B07D-84D014AB2C6B/Official/95_s.shtml


ORGANIZING TOPIC: Elections and Political Parties  

History and Social Science Standards of Learning Enhanced Scope and Sequence: Civics and Economics 114 

Attachment H: òHow Muché?ó Political Cartoon  _____________________________________ 

 

 




















































































































































































































































































































